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1. Abstract 

 

This document describes the procedures conducted by the Hellenic American University and 

Hellenic American Union to link the Advanced Level Certificate in English (ALCE) to the 

Common European Framework of Reference for Languages (CEFR), in accordance with the 

manual Relating Language Examinations to the Common European Framework of Reference for 

Languages: Learning, Teaching and Assessment (CEFR). Manual (Council of Europe, 2003).   

 

The Linking Project was carried out following thorough familiarization with the descriptions of the 

levels as set out in the CEFR and with the linking procedures set out in the Preliminary Pilot 

Version. The result of the claim by specification and standard setting suggests that the ALCE 

examination is targeted at the C1 level of the CEFR. This claim will be further examined through 

empirical validation in 2008. 

 

 
2. Purpose and Context of the Linking Project 

 

The Advanced Level Certificate in English (ALCE) is a high stakes examination designed for 

candidates who require certification of their competency in English as a foreign language at an 

advanced proficiency level. The candidates are tested on their communicative competency in all 

four language skills: reading, writing, listening and speaking, as well as in their vocabulary and 

grammar resources. The examination is administered in Greece twice annually to approximately 

10,000 candidates per year. 

 

The Linking Project was begun in order to assess the level of the ALCE examination in terms of the 

levels defined by the CEFR. The ALCE examination was designed to bridge the gap between 

examinations claimed respectively to be at B2 and C2 level and it was therefore necessary to 

investigate whether the ALCE examination could be linked to the C1 level.  

 

The Project involved familiarization with the CEFR and the descriptors of the levels, followed by a 

detailed analysis of all parts of the ALCE examination in order to determine its correlation with the 

levels of the CEFR. This was then followed by the Standardization Phase.  

 
 
3. Design of the Linking Project and Instruments Used 

 

The Linking Project was carried out by a committee of ten members, comprising eight item writers 

and two coordinators working for the Hellenic American University on the ALCE examination. All 

Project members but one were holders of an MA in TEFL and were teachers of EFL and teacher 

trainers, in addition to being testing specialists. Seven of the members had a native speaker 

background and three were non native speakers. Throughout the linking process, the committee was 

advised by consultants from Cito, Netherlands. 

 

The Project was divided into four phases, as proposed in the Preliminary Pilot Version of the 

Manual for Relating Language Examinations to the CEF (the Manual): 

 

Phase 1: Familiarization 

Phase 2: Specification 

Phase 3: Standardization 

Phase 4: Empirical validation 

 

The final phase is planned for future research, and therefore this report will discuss the execution 

and results of the first three phases only. 



 
3.1  Phase 1: Familiarization 

 

In accordance with the Manual (p.6), an in-depth familiarization process with the content and levels 

of the CEFR was carried out before proceeding with further phases. The process involved a number 

of stages. These stages were carried out during a series of group sessions led by consultants from 

Cito, Netherlands. 

 

1. Project members studied copies of the Common European Framework and the Preliminary 

Pilot Version of the Manual prior to commencing the group sessions. 

2. Project members carried out a group discussion on the aims, objectives and content of the 

CEFR, and its relevance to language teaching and testing. 

3. The global scales defining the six levels were discussed and a jumbled list of the descriptors 

were then sorted and allotted to each level. A further discussion of the levels in the light of 

this process was then carried out. 

4. A jumbled list of the overall descriptors for each of the sections – listening, reading, spoken 

interaction, spoken production and writing – were given to project members and were in 

turn sorted according to level and the results discussed. 

5. Project members discussed the illustrative scales for each of these sections, noting which of 

these were most relevant to the content of the ALCE examination. 

6. Finally, project members also sorted and discussed descriptors from the DIALANG scales.  

 

The first outcome of the familiarization phase was a sense that the C1 level of the CEFR was 

defined as requiring a level of language competence higher than that expected by the project 

members. Although the members were familiar with a range of examinations from a variety of 

bodies which were claimed to be at specific levels of the CEFR, a detailed analysis of the 

descriptors showed that members had to redefine their own sense of what would be appropriate at 

C1 level. 

 

Secondly, project members were concerned about the apparent restrictions at this level to content 

which is unfamiliar or abstract, implying that the level is more appropriate for the educational or 

occupational domains, while omitting reference to complex language use in other domains.  

 

Linked to this was an impression that there was insufficient guidance in the CEFR in terms of level 

of language difficulty, although it was understood that language difficulty and context are closely 

related.  

 

 
3.2  Phase 2: Specification 

 

The specification phase involved the project members mapping the coverage of the ALCE 

examination in relation to the categories and levels of the CEFR.  

 

First, a full Manual for the ALCE examination was produced, which described the format, content 

and rationale of all sections of the examination in detail. Using information gained during this 

process, a content analysis of the ALCE examination was then carried out in order to complete 

Forms 1 – 23 of the Preliminary Pilot Manual.  

 

The results of the specification phase are as follows: 

 



Table 1: ALCE Content Analysis 

 

Areas evaluated Level assigned 

Listening comprehension C1 

Reading comprehension  C1 

Spoken interaction C1 

Spoken production C1 

Written interaction C1 

Written production C1 

 

 
Table 2: Listening Comprehension 

 

Areas evaluated Level assigned 

Understanding conversation between native speakers C1 

Listening as a member of a live audience C1 

Listening to announcements and instructions C1 

Listening to audio media and recordings  C1 

Overall listening comprehension C1 

 
Table 3: Reading Comprehension 

 

Areas evaluated Level assigned 

Reading for orientation C1 

Reading for information and argument C1 

Overall reading comprehension C1 

 
Table 4: Spoken Interaction 

 

Areas evaluated Level assigned 

Understanding a native speaker interlocutor C1 

Formal discussion and meetings C1 

Information exchange C1 

Overall spoken interaction C1 

 
Table 5: Spoken Production 

 

Areas evaluated Level assigned 

Sustained monologue: describing experience C1 

Sustained monologue: putting a case C1 

Overall spoken production C1 

 
Table 6: Written Interaction 

 

Areas evaluated Level assigned 

Overall written interaction C1 

 
Table 7: Written Production 

 

Areas evaluated Level assigned 

Reports and essays C1 

Overall written production C1 

 
Table 8: Aspects of Language Competence in Reception 

 



Areas evaluated Level assigned 

Linguistic competence C1 

 General linguistic range C1 

 Vocabulary range C1 

Sociolinguistic competence C1 

 Sociolinguistic appropriateness C1 

Pragmatic competence C1 

 Thematic development C1 

 Cohesion and coherence C1 

 Propositional precision C1 

Strategic competence C1 

 Identifying cues/ inferring C1 

 

 
Table 9: Aspects of Language Competence in Interaction  

 

Areas evaluated Level assigned 

Linguistic competence C1 

 General linguistic range C1 

 Vocabulary range C1 

 Vocabulary control C1 

 Grammatical accuracy C1 

Sociolinguistic competence C1 

 Sociolinguistic appropriateness C1 

Pragmatic competence C1 

 Flexibility C1 

 Turn taking C1 

 Spoken fluency C1 

 Propositional precision C1 

Strategic competence C1 

 Turn taking C1 

 Cooperating C1 

 Asking for clarification C1 

 Compensating C1 

 Monitoring and repair C1 

 
 

Table 10: Aspects of Language Competence in Production 

 

Areas evaluated Level assigned 

Linguistic competence C1 

 General linguistic range C1 

 Vocabulary range C1 

 Vocabulary control C1 

 Grammatical accuracy C1 

Sociolinguistic competence C1 

 Sociolinguistic appropriateness C1 

Pragmatic competence C1 

 Flexibility C1 

 Thematic development C1 

 Cohesion and coherence C1 

 Spoken fluency C1 

 Propositional precision C1 

Strategic competence C1 



 Planning  C1 

 Compensating C1 

 Monitoring and repair C1 

 

 

It can be seen from the tables above that the ALCE examination was felt to be uniformly aimed at 

the C1 level. This is consistent with its design and rationale as a high stakes examination at 

advanced proficiency level. It should be noted that revisions to the content of the examination had 

previously been carried out following familiarization with the C1 level of the CEFR. 

 
3.3  Phase 3: Standardization 

 

The Advanced Level Certificate in English (ALCE) examination is divided into four parts: a 

Listening Section of 40 items; a Grammar, Vocabulary and Reading Section, comprising 40 

grammar items, 40 vocabulary items and 20 reading items; a Writing Section with one task; and a 

Speaking Section.  

 

A separate total score and cut-off score is provided for each of the four Sections, and these are then 

recalibrated to give equal weighting in the final scoring. The overall pass/fail grade is awarded 

through aggregate scoring, which allows candidates a narrow fail in one Section, provided their 

overall score is above the combined overall cut-off score. 

 

The procedures for the standard setting of the ALCE examination follow those set out in the 

Common European Framework of Reference for Languages, the Preliminary Pilot Version of the 

Manual on Relating Language Examinations to the Common European Framework of Reference 

for Languages, and the Reference Supplement to the Preliminary Pilot Version of the Manual for 

Relating Language Examinations to the Common European Framework of Reference for 

Languages. 

 

The procedures used were as follows: 

 

 the selection of the most appropriate and effective method of standard setting for each 

Section of the ALCE examination 

 the selection of a large number of judges, based on their qualifications and experience of 

language teaching and testing 

 the training of the judges on the appropriate criteria, as defined in the CEFR and the Manual 

for the Advanced Level Certificate in English  

 the establishment by the judges of cut-off scores for each Section 

 data analysis of the judges‟ cut-off scores 

 

Since the Sections of the ALCE examination which test receptive skills, the Listening Section and 

Grammar, Vocabulary, Reading Section, are machine scored, the standard setting for these two 

Sections followed precisely the same procedures. However, as the Sections which test productive 

skills, the Speaking Section and the Writing Section, are scored by individual raters, the standard 

setting for each was performed separately.  

 

The standard setting was carried out on the items used in the January 2006 ALCE examination, and 

occurred in successive meetings during January and February 2006. Standard setting was again 

carried out on the Writing Section in June 2006 and this is described below. 

 



1. Listening Section & Grammar, Vocabulary, Reading Section 

 

Selection of the most appropriate and effective method of standard setting  

 

Standard setting for the Listening Section and Grammar, Vocabulary, Reading Section of the ALCE 

examination was carried out using the modified Angoff method (Taube, 1997). This method was 

chosen due to its appropriateness for a multiple-choice format and its efficiency of use. 

 

In carrying out this method, carefully selected judges first took part in a thorough familiarization 

and training session before assessing each Section (see Training below). They were then asked to 

examine each item and assess the percentage of candidates minimally acceptable at the level that 

would be likely to choose the correct answer choice for this item (see Setting Cut-Off Scores 

below). The judges‟ decisions were collated and a cut-off score for each Section set (see Data 

Analysis below). 

 

Selection of judges 

 

The number of judges suggested by the literature is 5 – 15 (Felianka Kaftandjieva, 2004, p. 23). 

However, for greater precision in setting the cut-off score estimates, 20 judges were used for the 

standard setting of the Listening and the Grammar, Vocabulary, Reading Sections.  

 

The judges used were selected for their qualifications and experience of teaching English as a 

Foreign Language and of testing in this field. Ten of the judges had prior experience of standard 

setting procedures, of which nine also had experience of item writing for high stakes tests. All the 

judges were practicing teachers at the time of the standard setting and all had experience as Oral 

Examiner for a variety of tests at a variety of levels. 

 

Each of the judges was asked to complete a Background Information Form (see Figure 1, below). 

The form records a summary of their educational and teaching experience, as well as any 

experience they may have had with the ALCE examination, for inclusion in the documentation of 

the standard setting. In addition, a Curriculum Vitae of each judge was also kept on file.  

 

The completed Background Information Forms of each of the judges are documented in Appendix 

A. 

 

 



 

        

 
BACKGROUND INFORMATION FORM 

        

 
Please fill in the following information on your qualifications and experience: 

        
        

     PERSONAL DETAILS      

  
       
 NAME            
  
       
 NATIONALITY           
        
        

     EDUCATION       

  
       
 BA:  SUBJECT   
  
       
 MA:  SUBJECT       
  
       
 OTHER:             
        
        

     TEACHING EXPERIENCE       

   
      
 NUMBER OF YEARS OF TEACHING EXPERIENCE     
   
      
 LEVELS TAUGHT           
 
             

     EXPERIENCE OF THE ALCE EXAMINATION      

   
      
 HAVE YOU EVER TAUGHT STUDENTS FOR THE ALCE?   
 
        
 HAVE YOU EVER EXAMINED FOR THE ALCE?   
  
        
 DID YOU HAVE ANY STUDENTS FOR THE JANUARY 2006 TEST?   
 
 
   

 
Figure 1: Background Information Form for Judges 



Training of the Judges  

 

In order to familiarize the judges with the CEFR and the CEFR scales, first, they were introduced to 

the rationale and context of the CEFR. The next part of the judges‟ training involved familiarization 

with the „can do‟ statements of the CEFR.  

 

Before each Section of the ALCE examination, the judges were required to examine the „can do‟ 

statements for that Section, both the overall descriptors and those more specific, in order to rank 

them according to the six scales of the CEFR. The participants carried out this task individually and 

then compared their rankings in pairs and groups. 

 

A detailed discussion of the rankings followed, with participants justifying their decisions and 

receiving feedback on the order as defined in the CEFR. All present were able to reach a consensus 

on the ranking without difficulty and developed their awareness of what defines each level as 

described by the CEFR. Participants were then directed to focus on the descriptors for the C1 level 

– the level which the ALCE examination is aimed at. This level was discussed in detail and 

contrasted with the C2 level above and the B2 level below in order to clarify exactly what C1 

means in terms of the CEFR. The descriptors used for the standard setting are recorded in Appendix 

B. 

 

Having established the criteria for the level, the judges were then trained in the criteria for making a 

decision on actual test items. They were asked to examine each of the test items in terms of the 

percentage of candidates minimally acceptable at the level that would be likely to choose the correct 

answer choice.  

 

Establishment of cut-off scores 

 

Familiarization was carried out for Listening, Grammar, Vocabulary and Reading in turn. After 

each familiarization activity, the judges examined the items relating to that particular language area. 

For the Listening Section, a recording was played with a longer pause allowed after each item for 

the judges to record their decision. 

 

Forms were given to the judges to record their decisions for each of the language areas and the 

same procedures followed for each (see Appendix C). They first recorded their individual decision 

and were then given the opportunity to discuss their findings in pairs and groups. The Key was 

given at this point, after which they once again recorded their decision based on the discussion. The 

judges were then given empirical statistics on how students performed on the items, followed by a 

plenary discussion, and then they recorded their final decision. In this way, each judge recorded 

three impression marks for each of the items (Figure 2, below).  

 



 
Judge's 
Name:     

 
 

Judge's 
Code:   

 
 

    
GRAMMAR 
  

 
 

 Individual Discussion Empirical 

41      

42      

43      

44      

45      

46      

47      

48      

49      

50      

    

 Individual Discussion Empirical 

51      

52      

53      

54      

55      

56      

57      

58      

59      

60      

    

 Individual Discussion Empirical 

61      

62      

63      

64      

65      

66      

67      

68      

69      

70      

    

 Individual Discussion Empirical 

71      

72      

73      

74      

75      

76      

77      

78      

79      

80      

 

Figure 2: Example of Rating Form - Grammar 

 



Data analysis of the cut-off scores 

 

The judges‟ decisions were collated and merged to give the overall cut-off scores for each section.  

 

The figures for each item of the Listening Section and Grammar, Vocabulary, Reading Section 

were entered into a database for each Section (see Figure 3: Listening, and Figure 4: Grammar, 

Vocabulary, Reading, below). The median, average and standard deviation for each rater were 

calculated, as well as the minimum and maximum score given. In this way, intra-rater and inter-

rater correlations could be examined.  

 

Conclusion 

 

The results of the standard setting imply that the ALCE examination may be pitched at a slightly 

higher level than intended, with the inclusion of many more difficult items than should be the case 

for an examination aimed at the lower end of C1 level. Some of the items certainly appear to be 

high C1 level, according to the judges‟ ratings.  

 

These insights gained from these results will influence the choice of items for the next 

administration of the ALCE examination, with fewer items outside the desired range being 

included. 

 

It is intended that a further standard setting will take place within the next 12 months in order to 

verify that the difficulty level of the examination is aimed at the lower reaches of C1 of the CEFR.   
 

 



Figure 3: RESULTS OF LISTENING STANDARD SETTING 

 

  1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 Med AV SD Min Max 

                                                    

1 70 90 65 70 85 70 80 75 80 70 80 78 70 70 80 85 80 65 70 75 75 75,4 7,00 65 90 

2 95 75 30 70 40 50 70 50 80 78 70 77 65 60 80 50 80 36 40 60 67,5 62,8 17,78 30 95 

3 40 65 55 60 75 60 70 60 60 60 60 55 60 60 75 50 70 25 50 55 60 58,25 11,50 25 75 

4 75 50 65 55 15 70 50 60 60 60 60 62 65 60 70 50 85 20 40 55 60 56,35 16,56 15 85 

5 30 40 50 50 75 40 50 40 60 40 50 60 45 50 70 60 75 40 20 55 50 50 14,14 20 75 

6 20 65 70 55 40 50 70 60 60 30 50 60 45 50 75 65 20 50 29 55 52,5 50,95 16,18 20 75 

7 90 70 70 50 70 60 70 45 55 50 50 40 50 30 50 50 40 40 80 60 50 56 15,10 30 90 

8 75 80 69 60 80 85 90 80 70 10 90 75 80 80 90 90 85 65 70 75 80 74,95 17,56 10 90 

9 75 80 65 60 75 70 90 65 75 65 80 65 70 70 80 70 90 57 70 70 70 72,1 8,75 57 90 

10 50 60 65 55 70 60 80 60 65 60 65 52 60 60 65 50 60 50 70 60 60 60,85 7,52 50 80 

11 90 85 80 80 75 80 70 90 80 70 85 78 80 75 75 85 75 70 90 79 80 79,6 6,39 70 90 

12 70 52 50 60 65 65 60 75 50 65 65 56 65 60 65 60 50 50 80 55 60 60,9 8,47 50 80 

13 76 57 70 70 51 60 70 70 60 60 60 62 60 60 65 75 50 40 90 55 60 63,05 10,86 40 90 

14 25 60 60 70 60 65 70 70 55 60 60 60 60 65 65 75 50 50 80 59 60 60,95 11,32 25 80 

15 90 80 75 70 75 85 80 80 80 70 85 85 80 80 85 90 75 60 80 79 80 79,2 7,12 60 90 

16 50 65 60 65 60 45 70 75 50 70 50 60 65 70 80 40 50 50 70 70 62,5 60,75 11,04 40 80 

17 85 67 70 70 70 80 75 75 80 70 70 65 70 70 75 80 75 50 70 75 70 72,1 7,24 50 85 

18 75 50 60 60 70 65 60 75 60 55 55 60 55 60 70 70 40 40 60 45 60 59,25 10,17 40 75 

19 50 80 80 70 60 75 80 95 85 70 70 80 80 80 85 80 50 55 80 85 80 74,5 12,24 50 95 

20 30 60 65 65 70 50 70 80 65 60 55 65 60 65 70 70 50 50 80 60 65 62 11,40 30 80 

21 40 40 40 60 60 60 50 55 45 40 60 29 40 30 50 60 65 60 40 40 47,5 48,2 11,12 29 65 

22 40 50 30 40 40 70 70 55 45 31 50 31 40 30 60 40 25 60 30 55 40 44,6 13,65 25 70 

23 55 40 40 40 50 50 50 60 50 25 50 30 30 30 30 40 40 40 40 49 40 41,95 9,61 25 60 

24 50 50 40 50 60 60 70 60 60 40 55 50 50 50 50 40 25 40 40 75 50 50,75 11,62 25 75 

25 40 50 40 50 40 40 60 50 50 37 50 40 50 40 40 50 25 40 60 55 45 45,35 8,54 25 60 

26 90 75 65 60 80 85 70 80 80 70 80 70 80 70 75 60 75 50 80 65 75 73 9,65 50 90 

27 75 57 65 50 50 50 60 65 65 55 55 55 55 50 50 50 50 40 40 50 52,5 54,35 8,49 40 75 

28 40 45 50 50 40 40 50 45 40 40 50 32 30 30 30 50 50 35 40 45 40 41,6 7,30 30 50 

29 40 50 50 40 60 45 60 40 60 60 50 55 55 60 40 60 60 40 30 43 50 49,9 9,53 30 60 

30 30 35 50 40 50 35 60 50 45 40 50 35 40 40 35 60 20 45 20 38 40 40,9 10,85 20 60 

31 40 30 30 50 60 60 45 55 40 40 50 40 40 40 50 40 60 35 40 40 40 44,25 9,22 30 60 

32 70 40 50 50 60 45 50 45 40 40 50 40 40 35 45 45 60 40 40 30 45 45,75 9,36 30 70 

33 70 50 50 50 60 50 60 55 55 50 60 55 45 50 55 50 55 30 60 40 52,5 52,5 8,35 30 70 

34 30 45 20 40 50 30 50 40 30 40 40 55 30 30 65 60 55 35 70 35 40 42,5 13,43 20 70 

35 45 40 30 40 40 20 40 45 30 30 40 30 30 40 50 30 40 30 28 33 36,5 35,55 7,42 20 50 

36 80 55 60 50 50 60 70 60 60 55 60 65 50 50 60 45 65 50 60 47 60 57,6 8,52 45 80 

37 50 47 50 40 50 50 50 45 50 40 60 50 45 45 45 40 65 45 40 30 46 46,85 7,47 30 65 

38 40 50 60 50 60 60 70 70 50 50 50 55 55 45 50 50 65 50 70 45 50 54,75 8,81 40 70 

39 30 45 40 50 50 25 50 40 25 40 40 35 40 35 40 40 55 33 60 35 40 40,4 9,24 25 60 

40 39 50 40 50 50 45 65 45 40 50 65 45 46 40 45 50 40 45 60 37 45 47,35 8,08 37 65 

                                                    

  56,38 56,88 54,35 55,38 58,53 56,63 64,38 61,00 57,25 51,15 59,38 54,80 54,40 52,88 60,88 57,63 56,13 45,15 56,68 54,23 55,94 56,20   10,00 95,00 



Figure 4: RESULTS OF GRAMMAR, VOCABULARY, READING STANDARD SETTING 

 
 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 Med Av SD Min  Max 

                          

41 50 67 65 70 65 65 60 63 50 60 60 65 70 70 70 70 75 50 50 60 65 62,75 7,72 50 75 

42 30 59 60 70 65 60 60 60 50 50 60 60 70 60 70 60 50 60 70 52 60 58,80 9,35 30 70 

43 60 75 80 70 65 75 70 80 70 60 75 70 70 75 70 80 25 55 70 72 70 68,35 12,19 25 80 

44 70 55 70 60 65 60 60 10 70 50 50 60 60 60 70 70 75 45 50 55 60 58,25 14,07 10 75 

45 70 50 60 70 65 55 65 60 50 60 60 50 60 50 50 70 75 45 60 45 60 58,50 8,90 45 75 

46 60 70 60 50 60 50 55 60 50 60 60 65 65 60 60 60 50 45 60 55 60 57,75 6,17 45 70 

47 70 60 65 50 60 60 55 60 45 50 50 65 50 55 60 65 25 40 60 60 60 55,25 10,32 25 70 

48 45 60 70 70 70 70 65 75 65 60 70 60 60 60 70 70 75 45 60 70 67,5 64,50 8,41 45 75 

49 30 72 75 70 70 70 75 80 75 70 60 65 65 70 80 75 75 43 70 69 70 67,95 11,98 30 80 

50 30 75 70 70 65 70 75 80 70 60 70 80 75 80 70 60 50 40 70 55 70 65,75 13,31 30 80 

51 50 80 75 70 60 75 80 88 70 55 70 70 75 70 80 80 75 56 40 65 70 69,20 11,83 40 88 

52 45 50 60 50 60 65 50 75 60 70 60 50 45 50 60 55 75 35 70 62 60 57,35 10,61 35 75 

53 70 70 60 50 60 65 65 65 55 60 60 65 65 60 65 65 75 30 60 57 62,5 61,10 9,20 30 75 

54 65 66 70 70 60 60 65 66 60 60 70 65 65 60 70 50 50 35 50 50 62,5 60,35 9,16 35 70 

55 30 50 55 50 50 60 50 46 35 50 50 55 60 50 65 50 75 38 60 44 50 51,15 10,25 30 75 

56 45 70 50 50 60 65 60 65 60 55 55 50 60 60 60 60 50 42 60 49 60 56,30 7,24 42 70 

57 75 70 60 70 65 50 45 60 50 60 60 50 50 50 60 50 75 45 40 40 55 56,25 10,87 40 75 

58 60 67 65 50 65 60 60 70 78 70 55 75 65 70 60 60 50 45 70 65 65 63,00 8,49 45 78 

59 50 55 70 70 65 60 60 70 65 60 60 70 65 70 65 65 75 50 60 60 65 63,25 6,74 50 75 

60 40 60 70 70 65 60 50 51 60 60 65 60 50 60 60 65 50 35 50 55 60 56,80 9,18 35 70 

61 30 61 50 70 60 40 40 55 45 50 60 40 35 40 50 50 25 50 45 37 47,5 46,65 11,22 25 70 

62 55 50 50 50 60 50 50 55 60 50 55 45 55 40 60 60 50 48 50 57 50 52,50 5,39 40 60 

63 60 55 60 70 60 60 55 75 60 60 75 55 50 50 60 60 75 50 60 55 60 60,25 7,86 50 75 

64 65 60 70 70 70 70 70 80 68 70 55 72 60 70 70 50 50 55 60 48 69 64,15 8,83 48 80 

65 80 77 75 50 70 70 70 85 70 65 70 72 70 70 70 70 75 70 70 70 70 70,95 6,63 50 85 

66 66 65 65 50 65 60 63 65 80 70 65 60 60 65 70 75 50 45 70 62 65 63,55 8,26 45 80 

67 65 80 80 50 60 60 75 75 70 65 80 80 65 70 70 65 50 65 80 71 70 68,80 9,31 50 80 

68 35 50 57 50 65 50 55 60 65 65 70 65 60 60 75 70 75 55 60 52 60 59,70 9,72 35 75 

69 50 50 40 70 60 50 39 60 50 50 50 50 60 50 70 70 50 50 50 58 50 53,85 8,85 39 70 

70 80 85 90 70 60 50 80 90 80 80 80 80 70 80 85 80 75 70 80 62 80 76,35 10,09 50 90 

71 60 60 60 50 70 80 55 70 60 70 60 60 55 55 80 50 75 45 60 68 60 62,15 9,72 45 80 

72 75 65 70 50 70 60 70 75 70 70 60 74 60 65 40 55 75 60 75 69 69,5 65,40 9,37 40 75 

73 45 40 50 50 50 50 40 55 45 50 45 40 70 40 70 60 50 50 40 40 50 49,00 9,12 40 70 

74 35 60 60 50 60 50 60 75 60 60 60 60 40 60 65 60 50 47 60 42 60 55,70 9,45 35 75 

75 40 67 60 70 65 60 60 70 70 60 75 60 50 60 70 65 75 50 75 65 65 63,35 9,10 40 75 

76 50 55 60 70 60 65 60 65 65 60 65 50 50 50 70 60 50 53 50 35 60 57,15 8,70 35 70 

77 50 67 65 50 70 65 70 75 65 70 70 70 40 70 30 65 50 60 70 37 65 60,45 12,98 30 75 

78 20 20 50 70 50 40 20 70 25 30 50 25 40 20 30 65 25 50 20 30 30 37,50 17,28 20 70 

79 60 30 50 60 50 40 25 70 40 30 60 40 50 30 60 65 25 60 30 40 45 45,75 14,53 25 70 

80 75 40 50 60 50 50 40 70 50 50 50 40 50 40 60 75 75 70 50 50 50 54,75 12,19 40 75 

81 35 50 60 70 65 50 50 55 50 75 60 50 45 55 60 55 50 50 50 45 50 54,00 9,12 35 75 

82 90 60 50 70 65 50 60 80 70 60 65 60 50 60 70 80 50 60 60 60 60 63,50 10,77 50 90 

83 50 70 65 70 70 60 70 75 75 80 75 70 65 70 75 70 75 60 70 65 70 69,00 6,81 50 80 



84 50 48 50 70 60 50 50 55 65 60 55 55 50 50 60 70 50 55 60 52 55 55,75 6,77 48 70 

85 60 35 50 50 60 50 40 50 40 50 60 40 50 40 40 65 75 52 40 40 50 49,35 10,44 35 75 

86 45 57 50 70 60 50 65 60 50 60 65 50 55 55 50 65 50 25 50 45 52,5 53,85 9,87 25 70 

87 50 50 50 70 50 50 45 55 50 50 60 45 55 45 60 65 50 35 50 45 50 51,50 7,80 35 70 

88 65 85 80 70 75 75 78 75 80 80 70 75 75 75 50 65 75 45 80 72 75 72,25 9,85 45 85 

89 25 30 50 50 50 40 40 55 40 50 50 40 50 35 30 70 25 40 50 59 45 43,95 11,58 25 70 

90 25 50 60 70 65 60 60 75 70 70 60 60 60 60 50 70 50 45 60 50 60 58,50 11,37 25 75 

91 55 35 60 70 50 50 40 55 50 40 60 40 30 30 40 50 50 48 40 40 49 46,65 10,40 30 70 

92 65 70 70 70 70 60 60 60 70 70 60 60 50 60 70 60 75 55 50 50 60 62,75 7,69 50 75 

93 45 55 50 70 50 50 40 60 50 50 50 45 60 50 50 60 50 50 40 42 50 50,85 7,34 40 70 

94 65 55 50 50 55 50 50 65 60 50 60 55 55 50 55 70 50 55 50 45 55 54,75 6,38 45 70 

95 25 45 40 50 50 50 40 55 40 40 60 40 50 40 45 60 50 60 40 39 45 45,95 8,86 25 60 

96 85 40 50 60 60 50 40 60 50 50 56 40 45 40 50 60 75 55 40 40 50 52,30 12,20 40 85 

97 35 60 61 70 70 65 70 80 68 70 80 70 70 70 60 50 50 61 70 59 69 64,45 10,57 35 80 

98 50 50 60 60 60 50 50 60 50 50 70 45 55 45 50 65 90 40 40 40 50 54,00 11,88 40 90 

99 30 45 60 60 60 55 50 60 50 55 56 50 50 45 50 60 75 55 40 40 52,5 52,30 9,68 30 75 

100 50 60 65 60 60 55 55 75 60 60 65 60 60 60 55 65 50 60 60 50 60 59,25 5,91 50 75 

101 35 65 60 60 60 50 60 70 50 70 65 65 65 65 70 70 75 55 60 55 62,5 61,25 9,16 35 75 

102 35 55 50 70 60 40 40 50 50 40 50 40 40 40 40 50 25 50 40 45 42,5 45,50 9,72 25 70 

103 80 50 50 60 60 60 60 80 70 60 65 60 60 60 65 60 75 48 60 60 60 62,15 8,66 48 80 

104 90 50 50 60 70 55 50 75 50 55 65 50 55 50 50 70 25 65 50 58 55 57,15 13,21 25 90 

105 50 55 50 70 70 50 60 80 70 50 70 55 65 50 70 65 75 55 70 61 63 62,05 9,64 50 80 

106 55 50 60 60 70 65 60 70 70 60 75 67 70 70 65 40 50 45 70 55 62,5 61,35 9,63 40 75 

107 30 55 60 60 60 55 60 70 60 60 65 60 55 55 60 45 50 48 60 60 60 56,40 8,38 30 70 

108 75 70 70 60 70 65 70 85 75 70 75 70 75 70 65 60 50 65 70 65 70 68,75 7,23 50 85 

109 30 40 50 60 50 40 40 65 50 50 60 40 30 35 30 50 25 50 40 35 40 43,50 11,13 25 65 

110 90 60 60 60 60 60 60 80 70 60 75 60 55 60 55 60 50 66 60 52 60 62,65 9,55 50 90 

111 25 30 45 60 55 40 30 60 45 40 60 30 30 30 30 65 25 60 30 35 37,5 41,25 13,85 25 65 

112 70 77 70 60 65 70 87 77 80 70 80 80 70 70 80 65 75 55 70 60 70 71,55 8,08 55 87 

113 50 37 50 60 60 40 30 50 30 30 30 40 30 30 40 60 25 45 30 60 40 41,35 12,19 25 60 

114 50 50 60 60 60 50 50 70 50 50 50 50 50 45 50 60 50 50 50 55 50 53,00 5,94 45 70 

115 60 50 60 70 70 50 50 70 50 50 50 50 50 45 50 60 50 48 50 55 50 54,40 7,84 45 70 

116 25 40 50 60 60 40 40 40 35 40 40 50 50 40 40 40 25 45 40 45 40 42,25 8,96 25 60 

117 45 60 65 70 60 50 50 70 50 65 75 60 60 60 40 50 50 45 55 50 57,5 56,50 9,47 40 75 

118 50 50 50 60 50 45 40 60 50 50 60 50 55 50 60 40 25 45 50 48 50 49,40 8,26 25 60 

119 79 67 70 60 65 55 70 80 65 70 65 65 60 60 70 45 75 45 50 45 65 63,05 10,63 45 80 

120 85 40 50 60 60 50 45 70 50 40 60 45 55 40 40 60 75 48 40 50 50 53,15 12,63 40 85 

121 75 55 80 95 75 75 70 80 70 50 80 65 60 55 60 90 90 50 60 35 70 68,50 15,48 35 95 

122 95 97 90 95 80 95 80 80 90 80 80 77 70 70 80 72 90 60 70 75 80 81,30 10,33 60 97 

123 75 65 60 65 75 70 80 70 70 75 60 60 60 65 70 85 75 65 60 70 70 68,75 7,23 60 85 

124 30 50 65 50 50 60 80 45 60 50 40 45 40 45 60 50 50 30 40 35 50 48,75 12,13 30 80 

125 30 50 70 45 70 80 60 50 60 60 40 40 40 40 50 35 75 30 40 60 50 51,25 14,95 30 80 

126 30 35 50 30 40 50 50 60 50 40 40 40 50 40 25 30 25 40 30 35 40 39,50 9,72 25 60 

127 70 50 60 50 50 50 70 50 50 50 55 55 45 50 52 40 50 50 60 40 50 52,35 7,84 40 70 

128 30 40 50 45 70 60 80 40 50 40 50 50 45 45 48 35 25 60 50 55 49 48,40 12,78 25 80 

129 65 57 60 45 60 40 80 60 60 60 55 60 50 50 60 50 50 40 70 60 60 56,60 9,60 40 80 

130 20 47 45 50 60 50 70 50 35 55 40 45 35 40 41 45 50 40 25 35 45 43,90 11,35 20 70 

131 70 50 50 50 60 50 70 50 50 50 45 46 45 45 46 40 50 40 30 40 50 48,85 9,40 30 70 



132 30 55 50 50 50 65 70 70 50 70 60 54 50 50 51 50 50 40 50 55 50 53,50 9,86 30 70 

133 30 55 50 60 50 60 80 50 60 70 55 50 45 50 53 45 75 50 30 55 51,5 53,65 12,34 30 80 

134 70 70 50 60 75 65 80 85 65 50 70 65 60 65 65 60 75 60 60 65 65 65,75 8,78 50 85 

135 75 60 57 55 70 80 60 70 60 50 60 55 50 60 60 65 65 48 60 60 60 61,00 8,14 48 80 

136 70 70 60 55 60 90 70 75 70 70 50 55 65 50 50 60 65 55 60 65 62,5 63,25 9,90 50 90 

137 60 50 50 45 60 80 70 60 45 40 30 40 40 40 45 50 50 55 50 50 50 50,50 11,46 30 80 

138 65 70 56 55 70 80 80 75 60 60 60 60 60 50 60 60 75 45 60 50 60 62,55 9,76 45 80 

139 50 60 50 50 50 70 70 60 50 50 55 50 55 50 50 70 65 55 50 55 52,5 55,75 7,48 50 70 

140 50 65 60 55 50 70 70 60 60 54 50 58 55 50 60 75 75 50 60 60 60 59,35 8,13 50 75 

                          

 53,32 54,04 57,35 60,35 60,83 56,94 57,83 65,58 56,99 56,31 59,33 53,56 52,99 51,25 54,94 59,26 56,11 50,93 52,22 51,08 55,60 57,36  50,93 65,58 

                      56,78    

 



2. Writing Section: Benchmarking & Standard Setting 
 

The Writing Section of the ALCE comprises one writing task, chosen from two options. 

The first option is an essay arguing a point of view, while the second is a report. For both 

options, points which should be developed in writing the task are provided. Candidates 

have thirty minutes to produce their essay or report. 

 

Each report or essay is initially graded by two raters, independently of one another. These 

ratings are collated and where there is a substantial difference between the two ratings for 

a candidate‟s writing, it is then graded by a third rater. Each rater is given a Rater Code, 

allowing for intra-rater and inter-rater reliability analysis. 

 

Raters are provided with the criteria developed for the Writing Section of the ALCE, 

developed to reflect the C1 level of the CEFR (see Figure 5, below). They are trained 

using graded samples of candidates‟ writing and the CEFR scales for written production.  

 

The standard setting for the ALCE Writing Section took place in June 2006 and was 

carried out by 14 judges.  

 

Method of benchmarking & standard setting 
 

Judges were trained in the CEFR writing scales and the ALCE scoring criteria, and then 

examined the written work of candidates from the June examination. After individual and 

collective discussion, a grade was assigned to each piece of written work to provide a 

standard for raters.  
 

Selection of judges 
 

The judges were selected for their knowledge and experience of teaching English at this 

level and their knowledge of testing procedures. Many of the judges also participated in 

other sections of the standard setting procedures. 
 

Training of the judges  

 

The training of the judges was carried out in a similar manner to that of the Listening and 

GVR sections. Having examined, sorted and discussed the relevant descriptors from the 

CEFR, the judges were given the rating descriptors for the ALCE (Fig. 5). These were 

discussed and key features distinguishing the scoring criteria were emphasized.  

 



Figure 5: ALCE WRITING SECTION: DESCRIPTORS OF SALIENT FEATURES 

 
 

Task Completion 
Topic Development Range of Language Accuracy 

 

Cohesion 

FOCUS 

 

Relevance to the task set 

 

Appropriacy of style & format for the 

genre 

 

Number of prompts developed 

 

Text organization:  

 

 introduction with thesis 

statement  

 topic sentences & 

elaboration 

 conclusion 

 

Complexity of: 

 

 grammar 

 syntax 

 vocabulary 

 

Accuracy of: 

 

 grammar 

 syntax 

 vocabulary 

 

Discourse features: 

 

 connections between 

paragraphs & 

between sentences 

 reference words 

3  

 

HIGH PASS 

 

 

Effective 

Writing 

 

Completes the task fully and relevantly, 

covering all aspects of the topic 

effectively. 

 

Consistently uses an appropriate style 

and format. 

 

Uses effectively at least the minimum 

number of prompts for the chosen task.  

 

Fully develops the topic 

 

Provides an effective 

introduction and conclusion 

 

Effectively describes, supports, 

and expands at length, using 

well-chosen examples and/or 

detailed reasons. 

 

 

Shows great flexibility in 

formulating ideas by using a 

wide range of linguistic forms 

effectively. 

 

Uses a broad range of 

syntactical structures, and 

displays a wide lexical range. 

 

Maintains a fairly high 

degree of grammatical and 

syntactical accuracy, even in 

complex structures. 

 

Consistently chooses 

vocabulary appropriate for 

the topic and style. 

 

Minor errors may occur. 

 

Consistently uses a wide 

range of organizational 

patterns and cohesive 

devices in an effective 

manner.  

 

 

 

 

 

2  

 

PASS 

 

Satisfactory  

Writing 

 

 

 

Completes the task satisfactorily and 

mostly relevantly, covering some aspects 

of the topic more effectively than others.   

 

Flexibility in style is somewhat limited, 

but style and format are mostly 

appropriate for the genre.  

 

Uses satisfactorily at least the minimum 

number of prompts for the chosen task.  

 

Develops the topic satisfactorily.  

 

Provides a relevant introduction. 

 

Provides an appropriate 

conclusion 

 

Describes, supports, and expands 

at some length, using relevant 

examples and/or reasons.   

 

Displays a good command of 

a satisfactory range of 

language to accomplish the 

task.  

 

Uses some variety of 

syntactical structures and 

displays sufficient lexical 

range to accomplish the task 

satisfactorily.  

 

Maintains a fairly high 

degree of grammatical and 

syntactical accuracy. 

 

Mostly chooses vocabulary 

appropriate for the topic and 

style. 

 

Some errors may occur in 

more complex structures, but 

do not impede 

communication.  

 

Uses a range of 

organizational patterns and 

linking devices in order to 

achieve the smooth flow of 

the text 

1*  

FAIL 

 

Inappropriate 

Writing 

 

Has not completed the task satisfactorily 

because of irrelevancy, ineffective use of 

the prompts or through 

misunderstanding the task. 

 

Style and format are mostly not 

appropriate for the genre. 

 

Does not use the minimum number of 

prompts for the chosen task. 

 

 

Does not  satisfactorily  develop 

the topic 

 

Does not provide an appropriate 

introduction and conclusion 

 

May mention the prompts, but 

does not provide sufficient 

subsidiary points, detail, reasons 

or relevant examples.  

 

 

Uses a limited range of 

language in attempting to 

accomplish the task.  

 

Uses a very limited variety of 

complex syntactical forms and 

displays a lack of lexical 

range.  

 

 

Errors may occur in both 

simple and complex 

structures, which may 

sometimes impede 

communication.  

 

Some vocabulary may be 

inappropriate for the topic 

and style.  

 

 

Uses a limited range of 

cohesive devices to link 

sentences and paragraphs.  

 

Inappropriate linking 

between sentences and 

paragraphs may hinder the 

smooth flow of the text.  

 

 



Establishment of benchmarking scores 
 

The judges examined 15 essays and 15 reports from the June 2006 administration. These 

were marked by the judges and then the marks were discussed until a consensus was 

reached for each piece of writing. 
 

Conclusion 
 

The benchmarked essays and reports formed the basis for rater training for the Writing 

Section of the June ALCE examination. During the benchmarking procedure, it was 

agreed by all judges that the descriptors for a Pass in the Writing Section of the ALCE 

examination correspond to the level set out by the descriptors from the CEFR at C1 level. 
 

 

3. Speaking Section: Benchmarking and Standard Setting 

The Speaking Test of the ALCE examination is rated by one rater who acts concurrently 

as interlocutor and rater and examines one candidate at a time. The Test lasts 11 – 13 

minutes and comprises four tasks:  

 

1. Warm-up; expression of personal information 

2. Discussion based on visual/written prompt; using language effectively to 

speculate & give opinion 

3. Wider discussion relating to previous topic; expressing a reasoned opinion in 

extended speech with effective support 

4. Arguing a case convincingly and supporting this point of view effectively 

 

All raters are given a rater code and also record which Form is used for each candidate. 

This allows for inter-rater and intra-rater analysis to check inter-rater and intra-rater 

reliability. 6 – 8 Forms are used at each administration of the ALCE examination. 

 

Method of benchmarking & standard setting 

 

Judges were trained in the CEFR speaking scales and the ALCE scoring criteria, and then 

watched videos of 9 candidates being examined on materials from the June examination. 

After individual and collective discussion, a grade was assigned to each candidate to 

provide a standard for raters.  
 

Selection of judges 
 

The judges were selected for their knowledge and experience of teaching English at this 

level and their knowledge of testing procedures. Many of the judges also participated in 

other sections of the standard setting procedures. 
 

 

Training of the Judges  
 



The training of the judges was carried out in a similar manner to that of the Listening, 

GVR and Writing sections. Having examined, sorted and discussed the relevant 

descriptors from the CEFR, the judges were given the rating descriptors for the ALCE 

(Fig. 6). These were discussed and key features distinguishing the scoring criteria were 

emphasized.  
 

Establishment of benchmarking scores 
 

The judges examined videos of 9 candidates being examined on materials from the June 

2006 administration. These were marked by the judges and then the marks were 

discussed until a consensus was reached for each candidate. 
 

Conclusion 
 

The benchmarked videos formed the basis for rater training for the Speaking Section of 

the June ALCE examination. During the benchmarking procedure, it was agreed by all 

judges that the descriptors for a Pass in the Speaking Section of the ALCE examination 

correspond to the level set out by the descriptors from the CEFR at C1 level. 



Figure 6: ALCE SPEAKING SECTION: DESCRIPTORS OF SALIENT FEATURES 
 

 Range of Language Fluency Accuracy Interaction Coherence 

FOCUS 

Complexity of: 
 

 grammar 
 

 syntax 
 

 vocabulary 

Length of utterances 
 
Hesitations 
 
Flow of speech 

 
Accuracy of: 
 

 grammar 
 

 syntax 
   

 vocabulary 

  

Contribution 
 

Understanding 
Linking of ideas 

3  
 

HIGH PASS 
 
 

Effective 
Speaker 

 

 
Shows great flexibility in 
formulating ideas by using a 
wide range of linguistic 
forms effectively. 
 
Uses a broad range of 
syntactical structures, and 
displays a wide lexical 
range. 

 
Expresses him/herself 
effectively on complex 
topics at length.  
 
Hesitations are rare. 
 
  

 
Maintains a high degree of 
grammatical and syntactical 
accuracy, even in complex 
structures. 
 
Consistently chooses 
vocabulary appropriate for 
the topic and style. 
 
Minor errors may occur. 

 
Contributes to the 
development of complex 
topics easily and effectively. 
 
Understands the 
interlocutor perfectly. 

 
Consistently uses a 
wide range of 
organizational 
patterns and 
cohesive devices in 
an effective manner.  
 

 
 
 

2  
 

PASS 
 

Satisfactory 
Speaker  

 
 

 
Displays a good command 
of a satisfactory range of 
language to accomplish the 
tasks.  
 
Uses some variety of 
syntactical structures and 
displays sufficient lexical 
range to accomplish the 
tasks satisfactorily. 

 
Expresses him/herself with 
ease using both short and 
longer utterances 
spontaneously.  
 
Only a conceptually 
challenging topic can 
hinder a natural, smooth 
flow of language.  
 
Some hesitations may 
occur.   

 
Maintains a fairly high degree 
of grammatical and 
syntactical accuracy. 
 
Mostly chooses vocabulary 
appropriate for the topic and 
style. 
 
Some errors may occur in 
more complex structures, but 
do not impede 
communication.  

 
Contributes to the 
development of complex 
topics satisfactorily. 
 
Understands the 
interlocutor, though may 
seek occasional 
clarification. 

 
Uses a satisfactory 
range of 
organizational 
patterns and 
cohesive devices to 
link ideas. 

1 
FAIL 

 
Limited 
Speaker 

 

 
Uses a limited range of 
language in attempting to 
accomplish the tasks.  
 
Uses a very limited variety 
of complex syntactical 
forms and displays a lack of 
lexical range.  
 

 
Produces both short and 
longer utterances almost 
effortlessly on familiar 
topics, but encounters 
difficulty when dealing with 
complex topics.  
 
Hesitations are frequent 
enough to disrupt the flow 
of speech noticeably.  

 
Errors may occur in both 
simple and complex 
structures, which may 
sometimes impede 
communication.  
 
Some vocabulary may be 
inappropriate for the topic 
and style.  
 

 
Contributes to the 
development of familiar 
topics, but has difficulty 
developing complex topics. 
 
Can follow speech on 
familiar topics, but has 
difficulty following the 
interlocutor on complex 
topics.  

 
Uses a limited range 
of cohesive devices 
to link ideas.  
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3.4  Phase 4: Empirical Validation 

 

It is expected that the ALCE examination will be validated empirically using other examinations 

claimed to be at C1 level. This is due to take place in 2008. 

 
4. Conclusion 

 

Through the Claim by Specification and Standard Setting, the ALCE examination is judged to be 

aiming at the C1 level of the CEFR in all parts of the test. This claim will in future be validated by 

comparing the results of test takers for the ALCE examination with their results on other 

examinations claiming to be at C1 level. 
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APPENDIX A: FORMS RELATING THE ALCE TO THE CEF 

 

 

The Forms below are taken from: Relating Language Examinations to the CEF, Manual, 

Preliminary Pilot Version, Chapter 4.   
 

1. FORM A1: General Examination Description 

 

 

GENERAL EXAMINATION DESCRIPTION 
 

General Information 

Name of examination 

Language tested 

Examining institution 

 

Date of this version 

Type of examination 

Purpose 

Target population 

No. of test-takers per year 

 

ADVANCED LEVEL CERTIFICATE IN ENGLISH 

ENGLISH 

CENTER FOR APPLIED LINGUISTICS & LANGUAGE 

STUDIES, HELLENIC AMERICAN UNION / HELLENIC 

AMERICAN UNIVERSITY 

 

April 2006. 

 

 International    National   Regional   Institutional 

 

To certify competence in English at Advanced Level 

 

 Lower Sec   Upper Sec  Uni/College Students    Adult 

 

10,000 approx. 

What is the overall aim? 

 

The Advanced Level Certificate in English examination (ALCE) is a standardized 

examination designed to test candidates with advanced level proficiency in English.  
 

 

What are the more specific objectives? If available describe the needs of the intended users on 

which this examination is based. 

 

- Candidates who are successful in the ALCE examination obtain a certificate 

which documents their level of English for educational, occupational, public or 

personal purposes. 

- The ALCE certificate can be used as proof of language competence when 

applying to universities and colleges in Europe and further abroad. 

- The ALCE is recognized by the Greek Supreme Council for Civil Personnel 

Selection (Α.Σ.Ε.Π.) at the level of „very good knowledge‟ (πολύ καλή 

γνώση), and is therefore recognized as language certification for obtaining 

employment and promotion in both the public and private sectors in Greece.  
 

 

What is/are 

principal 

domain(s)? 

   Public 

   Personal 

   Occupational 

   Educational 
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Which 

communicative 

activities are 

tested?                                                           
 

   1 Listening comprehension 

   2 Reading comprehension          

   3 Spoken interaction                    

  4 Written interaction 

   5 Spoken production 

   6 Written production 

  7 Integrated skills 

  9 Spoken mediation of text 

  10 Written mediation of text 

   11 Language (e.g. Grammar, Vocabulary, Cohesion) 

  12 Other: (specify): _________________________ 

 

Name of Subtest(s) 

 

 Listening 

 Grammar / 

Vocabulary / 

Reading (GVR) 

 Writing 

 Speaking 

 

Give name 

and duration 

of test 

subtests 
(referred to above 

right): 

Name of Subtest 

 

1 Listening 

2 GVR 

3 Writing 

4 Speaking 

 

Duration of Subtest 

 

45 minutes 

80 minutes 

30 minutes 

15 minutes 
 

What type(s) 

of test tasks 

are used?  

 

 Multiple choice 

 True/False 

  Matching 

  Ordering                    

  Gap fill sentence  

  Sentence completion 

  Gapped text / cloze, selected response  

  Open gapped text / cloze  

  Short answer to open question(s) 

   Extended answer (text / monologue) 

   Interaction with examiner 

  Interaction with peers 

Subtests used in (Write numbers above) 

1      2                  
                   
                   
                   
                   
                   
                   
                   
                   
                   

 3    4                   

 4                    
                   

What 

Information 

is published 

for candidates 

and teachers?      

 

 Overall aim 

    Principal domain(s) 

    Test subtests 

    Test tasks 

    Sample test papers 

    Video of format of oral 

    Sample answer papers  

    Marking schemes 

    Grading schemes 

    Standardized performance 

        samples showing pass level 

   Sample certificate 

What is 

Reported?      

 

    Global Grade 

    Grade per subtest 

   Global Grade plus graphic profile 

   Profile per subtest 
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2. FORM A2: Test Development 

 

Test development Short description and/or references 

What organisation decided that the examination 

was required? 
 Own organization/school 

  A cultural institute 

 Ministry of Education 

 Ministry of Justice 

 Other: specify: _________________ 

If an external organisation is involved, what 

influence do they have on design and 

development? 

 Determine the overall aims 

  Determine level of language proficiency 

  Determine examination domain or content 

  Determine exam format and type of test tasks 

 Other: specify:  

If no external organisation was involved, what 

other factors determined design and development 

of examination? 

  A needs analysis 

  Internal description of examination aims 

  Internal description of language level 

  A syllabus or curriculum 

  Profile of candidates 

In producing test tasks are specific features of 

candidates taken into account? 
  Linguistic background (L1) 

  Language learning background 

  Age  
  Educational level 

  Socio-economic background 

  Social-cultural factors 

  Ethnic background 

  Gender 

Who writes the items or develops the test tasks? The test tasks are developed and items written by 

a team comprising of highly experienced 

university faculty, teacher trainers and teachers, 

all of whom are intimately involved with the 

theory and practice of teaching English as a 

second or other language. 

Have test writers guidance to ensure quality?   Training 

  Guidelines 

  Checklists 

  Examples of valid, reliable, appropriate tasks: 

  Calibrated to CEF level description 

  Calibrated to other level description:      

      Dialang Scales 

Is training for test writers provided?   Yes 

 No 

Are test tasks discussed before use?    Yes 

 No 

If yes, by whom?   Individual colleagues 

  Internal group discussion 

 External examination committee 

  Internal stakeholders 

 External stakeholders 

Are tests tasks pre-tested?   Yes 

 No 

If yes, how? Tests are piloted using sample groups which 

reflect the range of test-takers for the ALCE 

examination. A sample of 100 – 200 language 

learners is used in order to enable statistical 

analysis of test performance. 

If no, why not?  

Is the reliability of the test estimated?   Yes 
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 No 

If yes, how?  Data collection and psychometric procedures 

 Other: specify: _________________ 

Are different aspects of validity estimated?   Face validity 

  Content validity 

 Concurrent validity 

 Predictive validity 

  Construct validity 

If yes, describe how? Face validity is ensured through continuous 

communication between the test developers and 

language schools, teachers, parents and test-

takers. The test administrators also ensure that the 

format and level of the ALCE examination is fully 

available and that any changes to the format are 

announced directly to all interested parties. 

 

Content validity is assessed through pre-testing 

and post-testing analysis of candidates‟ 

performance, both by experts in the testing 

development team and through consultation with 

external bodies, such as Cito, Netherlands, and the 

University of Michigan, USA. 

 

Construct validity is determined through research 

projects which examine the SEM of both pre-

testing and the test itself. 
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3. FORM A3: Marking 

Marking:  Subtest: LISTENING   Short description and/or reference 

 

The listening test comprises forty items and is 

divided into four parts, each with a different focus. 

The items test the candidates‟ familiarity with the 

sub-skills of listening appropriate for this level, 

such as listening for specific information, drawing 

inferences and being able to extract salient points 

from a presentation on an unfamiliar topic. 

Candidates are expected to have considerable 

vocabulary resources and knowledge of discourse 

features in order to be able to follow spoken text in 

both formal and semi-formal contexts. 

 

Candidates mark their answers on the special 

answer sheets provided, which are then graded 

using optical mark readers. 

 
How are the test tasks marked? For receptive test tasks: 

 Optical mark reader 

 Clerical marking 

For productive or integrated test tasks: 

 Trained examiners 

 Teachers 

Where are the test tasks marked?  Centrally 

 Locally: 

 By local teams 

 By individual examiners 

What criteria are used to select markers? N/A 

How is accuracy of marking promoted?  Regular checks by coordinator 

 Training of markers/raters 

 Moderating sessions to standardize judgments 

 Using standardized examples of test tasks: 

 Calibrated to CEF 

 Calibrated to another level description 

  Not calibrated to CEF or other description 

Describe the specifications of the rating criteria 

of productive and/or integrative test tasks. 

 

 

 one holistic score for each task  

 marks for different aspects for each task 

 rating scale for overall performance in test 

 rating grid for aspects of test performance 

 rating scale for each task  

 rating grid for aspects for each task  
 rating scale bands are defined, but not to CEF 

 rating scale bands are defined in relation to 

CEF 

Are productive or integrated test tasks single or 

double rated? 
 Single rater  

 Two simultaneous raters 

Double marking of scripts / recordings 

 Other: specify:________________ 

If double rated, what procedures are used when 

differences between raters occur? 

 Use of third rater and that score holds 

 Use of third marker and two closest marks used 

 Average of two marks 

 Two markers discuss and reach agreement 

 Other: specify:________________ 

Is inter-rater agreement calculated?  Yes 

 No 
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Marking:  Subtest: GRAMMAR / 

VOCABULARY / READING   

Short description and/or reference 

 
The Grammar, Vocabulary and Reading Sections 

are given one combined grade. The first two 

sections comprise 40 multiple choice questions for 

each section, while the Reading Section comprises 

20 multiple choice questions, giving a total of 100 

questions overall. All the questions in the GVR 

sections have four answer choices, from which the 

candidates must choose only one correct answer 

choice.  

 

The Grammar Section tests the candidates‟ 

grammatical competence by requiring them to 

recognize and choose the grammatical structure 

that best completes sentences of different register 

and genre. Many of the correct answer choices are 

context specific in terms of form, meaning, and 

function.  

 

The Vocabulary Section assesses the candidates‟ 

knowledge of advanced vocabulary, ranging from 

collocations, idiomatic expressions, metaphors, 

word grammar, compound words, etc., to topic-

related vocabulary and context specific vocabulary 

of the English language in order to formulate well-

formed and meaningful messages. 

 

The purpose of the Reading Section is to assess 

whether the candidate can understand lengthy, 

complex texts in detail. The genres of these texts 

vary for the three parts, comprising an in-depth 

review, a factual scientific text, and a discussion or 

report on a social issue. The candidates should have 

the necessary linguistic knowledge to understand 

complex texts and be able to use context, 

vocabulary, grammar and syntax to infer meanings 

that are unstated but implied, be able to understand 

attitude, tone and intentions.  

 

Candidates mark their answers on the special 

answer sheets provided, which are then graded 

using optical mark readers. 

 
How are the test tasks marked? For receptive test tasks: 

 Optical mark reader 

 Clerical marking 

For productive or integrated test tasks: 

 Trained examiners 

 Teachers 

Where are the test tasks marked?  Centrally 

 Locally: 

 By local teams 

 By individual examiners 

What criteria are used to select markers?  

How is accuracy of marking promoted?  Regular checks by coordinator 

 Training of markers/raters 
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 Moderating sessions to standardize judgments 

 Using standardized examples of test tasks: 

 Calibrated to CEF 

 Calibrated to another level description 

  Not calibrated to CEF or other description 

Describe the specifications of the rating criteria 

of productive and/or integrative test tasks. 

 

 

 one holistic score for each task  

 marks for different aspects for each task 

 rating scale for overall performance in test 

 rating grid for aspects of test performance 

 rating scale for each task  

 rating grid for aspects for each task  
 rating scale bands are defined, but not to CEF 

 rating scale bands are defined in relation to 

CEF 

Are productive or integrated test tasks single or 

double rated? 

 Single rater  

 Two simultaneous raters 

Double marking of scripts / recordings 

 Other: specify:________________ 

If double rated, what procedures are used when 

differences between raters occur? 
 Use of third rater and that score holds 

 Use of third marker and two closest marks used 

 Average of two marks 

 Two markers discuss and reach agreement 

 Other: specify:________________ 

Is inter-rater agreement calculated?  Yes 

 No 
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Marking:  Subtest: WRITING   Short description and/or reference 

 
Candidates chose one from a choice of two 

possible tasks. The first task is an argumentative 

essay, in which the candidate argues a case based 

on at least two of the prompts provided. The 

second is a formal report based on at least three of 

the prompts, which are provided in the form of 

informal notes. The candidates have thirty minutes 

to complete their chosen task and should write 

approximately 250 words. 

 

The Writing Section is scored using five criteria: 

Task Completion, Topic Development, Range of 

Language, Accuracy and Cohesion. For each of 

these criteria, candidates receive a score of 1, 2 or 

3. A score of 2 is awarded to candidates whose 

performance is considered to be appropriate at 

ALCE level. Candidates receive a score of 3 if their 

performance is considered to be effective writing 

for a candidate at this level. Score 1 is a failing 

score and is awarded to candidates whose 

performance is considered to be limited or 

unsatisfactory for this level. Candidates need to 

achieve a total combined score of 9 or above in 

order to pass this section of the examination. 

However, candidates receiving more than one score 

of 1 for the criteria cannot pass the Writing 

Section. 

 

 
How are the test tasks marked? For receptive test tasks: 

 Optical mark reader 

 Clerical marking 

For productive or integrated test tasks: 

 Trained examiners 

 Teachers 

Where are the test tasks marked?  Centrally 

 Locally: 

 By local teams 

 By individual examiners 

What criteria are used to select markers? Markers are recruited from the teaching staff of the 

Hellenic American Union based on their familiarity 

with the C1 level of the CEFR, their teaching 

experience and teaching qualifications, as well as 

their language proficiency. 

How is accuracy of marking promoted?  Regular checks by coordinator 

 Training of markers/raters 

 Moderating sessions to standardize judgments 

 Using standardized examples of test tasks: 

 Calibrated to CEF 

 Calibrated to another level description 

  Not calibrated to CEF or other description 

Describe the specifications of the rating criteria 

of productive and/or integrative test tasks. 

 

 

 one holistic score for each task  

 marks for different aspects for each task 

 rating scale for overall performance in test 

 rating grid for aspects of test performance 
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 rating scale for each task  

 rating grid for aspects for each task  
 rating scale bands are defined, but not to CEF 

 rating scale bands are defined in relation to CEF 

Are productive or integrated test tasks single or 

double rated? 
 Single rater  

 Two simultaneous raters 

  Double marking of scripts / recordings 

 Other: specify:________________ 

If double rated, what procedures are used when 

differences between raters occur? 
 Use of third rater and that score holds 

  Use of third marker and two closest marks used 

 Average of two marks 

 Two markers discuss and reach agreement 

 Other: specify:________________ 

Is inter-rater agreement calculated?  Yes 

 No 

Each marker has an assigned code. This code and 

the marks given are entered into a database which 

enables statistical analysis of the marker‟s overall 

grading and comparisons with that of other 

markers. 
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Marking:  Subtest: SPEAKING   Short description and/or reference 

 

The ALCE Speaking Test comprises a one-on-one 

interview based on questions supported by 

prompts. Candidates are tested on their oral 

expression in the personal, educational, 

professional, or public domains. Because the 

candidates come from different age groups and 

educational backgrounds, particular care is taken to 

avoid test bias. This is provided for by selecting 

speaking topics that are sophisticated enough for 

advanced level candidates, but which do not 

require expertise in the field.  

 

The Speaking Section is graded using five criteria: 

Range of Language, Fluency, Accuracy, 

Interaction, and Coherence. A score of 1, 2 or 3 is 

awarded, with 2 being that of a candidate at ALCE 

level. A grade of 3 is awarded for a performance 

higher than that expected at this level, while 1 is a 

failing grade for those whose performance is below 

that of the expected level. Candidates need to 

achieve a total score of 9 or above in order to pass 

this section of the examination. However, 

candidates receiving more than one score of 1 for 

the criteria cannot pass the Speaking Section. 

 
How are the test tasks marked? For receptive test tasks: 

 Optical mark reader 

 Clerical marking 

For productive or integrated test tasks: 

 Trained examiners 

 Teachers 

Where are the test tasks marked?  Centrally 

 Locally: in each test center 

 By local teams 

 By individual examiners 

What criteria are used to select markers? Markers are recruited based on their familiarity 

with the C1 level of the CEFR, their teaching 

experience and teaching qualifications. 

How is accuracy of marking promoted?  Regular checks by coordinator 

 Training of markers/raters 

 Moderating sessions to standardize judgments 

 Using standardized examples of test tasks: 

 Calibrated to CEF 

 Calibrated to another level description 

  Not calibrated to CEF or other description 

Describe the specifications of the rating criteria 

of productive and/or integrative test tasks. 

 

 

 one holistic score for each task  

 marks for different aspects for each task 

 rating scale for overall performance in test 

 rating grid for aspects of test performance 

 rating scale for each task  

 rating grid for aspects for each task  
 rating scale bands are defined, but not to CEF 

 rating scale bands are defined in relation to CEF 

Are productive or integrated test tasks single or 

double rated? 
 Single rater  

 Two simultaneous raters 
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Double marking of scripts / recordings 

 Other: specify:________________ 

If double rated, what procedures are used when 

differences between raters occur? 

 Use of third rater and that score holds 

 Use of third marker and two closest marks used 

 Average of two marks 

 Two markers discuss and reach agreement 

 Other: specify:________________ 

Is inter-rater agreement calculated?  Yes 

 No 
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4. FORM A4: Grading 

 

Grading: Subtest  LISTENING Short description and/or reference 
Are pass marks and/or grades given? 

 

 

 

 Pass marks 

 Grades 

Describe the procedures used to establish pass 

marks and/or grades and cut scores 

 

 

 

Experienced teachers, teacher trainers and test 

developers assess the items using the modified 

Angoff procedure and their results are compared 

to previous standard setting to ensure 

standardization of level. On the basis of these 

analyses, the cut score for the test is set.  

If grades are given, how are the grade boundaries 

decided? 

 

 

 

N/A 

If only pass / fail is reported, How are the cut-off 

scores for pass / fail set? 

 

 

 

Standard setting procedures are followed using 

the modified Angoff method, whereby a panel of 

judges rate test items and their assessments are 

collated to produce an overall cut-off score. 

Anchor items are compared across tests to check 

for consistency. 

 

How is consistency in these standards 

maintained? 

 

 

 

Anchor items in the tests allow for cross-test 

comparison. 

 

 

Grading: Subtest  GVR Short description and/or reference 
Are pass marks and/or grades given? 

 

 

 

  Pass marks 
 Grades 

Describe the procedures used to establish pass 

marks and/or grades and cut scores 

 

 

 

Experienced teachers, teacher trainers and test 

developers assess the test items using the 

modified Angoff procedure and their results are 

compared to previous standard setting to ensure 

standardization of level. On the basis of these 

analyses, the cut score for the test is set. 

If grades are given, how are the grade boundaries 

decided? 

 

 

 

N/A 

If only pass / fail is reported, How are the cut-off 

scores for pass / fail set? 

 

 

 

Standard setting procedures are followed using 

the modified Angoff method, whereby a panel of 

judges rate test items and their assessments are 

collated to produce an overall cut-off score. 

Anchor items are compared across tests to check 

for consistency. 

 

How is consistency in these standards Anchor items in the tests allow for cross-test 
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maintained? 

 

 

 

comparison. 

 

Grading: Subtest  WRITING In the published results for the Writing 

Section, candidates receive a Pass/Fail grade. 

However, a more detailed score is given in 

the marking, and this forms part of the 

aggregate scoring system for the ALCE. 

 

The Writing Section is scored using five 

criteria: Task Completion, Topic 

Development, Range of Language, Accuracy 

and Cohesion (see ALCE Manual, Appendix 

C, p. 8).  

 

For the criteria, candidates receive a score of 

1, 2 or 3. A score of 2 is awarded to 

candidates whose performance is considered 

to be appropriate at ALCE level. Candidates 

receive a score of 3 if their performance is 

considered to be effective writing for a 

candidate at this level. Score 1 is a failing 

score and is awarded to candidates whose 

performance is considered to be below this 

level.  

 

Candidates need to achieve a total combined 

score of 9 or above in order to pass this 

section of the examination. However, 

candidates receiving more than one score of 1 

for the criteria cannot pass the Writing 

Section. 

 
Are pass marks and/or grades given? 

 

 

 

  Pass marks 
 Grades 

Describe the procedures used to establish pass 

marks and/or grades and cut scores 

 

 

 

A detailed description of the criteria for marking 

the Writing Section (ALCE Manual, p. 8) is used 

by examiners marking papers and is correlated to 

CEFR criteria. 

 

Samples of papers are marked by teams of 

examiners following familiarization with the C1 

level of the CEFR for standard setting and with 

the rating criteria of the ALCE for benchmarking. 

If grades are given, how are the grade boundaries 

decided? 

 

 

 

As above. 

If only pass / fail is reported, How are the cut-off 

scores for pass / fail set? 

As above. 



 36 

 

 

 

How is consistency in these standards 

maintained? 

 

 

 

Detailed descriptors for marking papers have 

been developed for the scoring of successive 

examinations. Papers from each standard setting 

are kept and used for training to ensure 

standardization in the scoring.  

 

By using two markers for each paper, with a third 

in cases of disagreement, subjectivity is 

minimized to produce a fair result. 

 

Grading: Subtest  SPEAKING In the published results for the Speaking 

Section, candidates receive a Pass/Fail grade. 

However, a more detailed score is given in 

the marking, and this forms part of the 

aggregate scoring system for the ALCE. 

 

The Speaking Section is graded using five 

criteria: Range of Language, Fluency, 

Accuracy, Interaction, and Coherence (see 

ALCE Manual, p. 9). A score of 1, 2 or 3 is 

awarded, with 2 being that of a candidate at 

ALCE level. A grade of 3 is awarded for a 

performance higher than that expected at this 

level, while 1 is a failing grade for those 

whose performance is below that of the 

expected level.  

 

Candidates need to achieve a total score of 9 

or above in order to pass this section of the 

examination. However, candidates receiving 

more than one score of 1 for the criteria 

cannot pass the Speaking Section. 

 
Are pass marks and/or grades given? 

 

 

 

 Pass marks 
 Grades 

Describe the procedures used to establish pass 

marks and/or grades and cut scores 

 

 

 

A detailed description of the criteria for marking 

the Speaking Section (ALCE Manual, p. 9) is 

used by examiners conducting the Speaking Test 

and is correlated to CEFR criteria. 

 

Video recorded interviews are marked by teams 

of examiners following familiarization with the 

descriptors for the C1 level of the CEFR for 

standard setting and with the rating criteria for the 

ALCE for benchmarking, which are then 

available to all examiners as a guide to scoring. 

If grades are given, how are the grade boundaries 

decided? 

 

 

 

As above. 
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If only pass / fail is reported, How are the cut-off 

scores for pass / fail set? 

 

 

 

As above. 

How is consistency in these standards 

maintained? 

 

 

 

Consistency is achieved through detailed 

descriptors for scoring each aspect of the 

speaking test and through a standardized format 

for examining candidates. Training of examiners 

using video recorded interviews also ensures 

standardized scoring. 

 

 

 
5. FORM A5: Reporting Results 

 

Results The ALCE examination is scored using 

aggregate scoring. This means that students 

who do not achieve a passing score in one of 

the sections of the examination may be able 

to compensate by having a high score in other 

sections and thereby pass the examination as 

a whole. Candidates who fail more than one 

section of the examination cannot pass the 

ALCE examination. 

 

Examination results are issued within three 

months of the examination date. These results 

are sent directly to language schools or 

individuals according to preference. Results 

are also posted on the Hellenic American 

Union website at www.hau.gr and can be 

accessed using the candidate‟s registration 

number. 

 

Candidates receive a pass/fail grade on their 

overall performance, as well as individual 

pass/fail grades for each section of the 

examination. Numerical grades are not given. 

Successful candidates are awarded a 

certificate which is sent after the results are 

announced. 
 

What results are reported to candidates?  Global grade or pass / fail 

  Grade or pass / fail per subtest 

 Global grade plus profile across subtests 

 Profile of aspects of performance per subtest 

In what form are results reported?  Raw scores 

 Undefined grades: Pass/Fail 

 Level on a defined scale 

 Diagnostic profiles  

On what document are results reported?  Letter 

 Website of Test Administrating Body 

 Report card 

  Certificate / Diploma 
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Is information provided to help candidates to 

interpret results? Give details.  

Detailed information on scoring is included in the 

ALCE Manual, pp. 7-10, which is distributed to 

schools and teachers by the Hellenic American 

Union. This information is also available on its 

website at www.hau.gr. Candidates are also sent 

information when they receive their results 

through the post. 

Do candidates have the right to see the corrected 

and scored examination papers? 

No. 

Do candidates have the right to ask for 

remarking? 

Yes. Candidates may request to have their 

Writing Section paper reviewed. They may also 

ask for their OMR answer sheet from the 

Listening and GVR sections to be reviewed. 

 

 

6. FORM A6: Data Analysis 

 

Test Analysis and Post-examination Review Short description and/or reference 

Is feedback gathered on the examinations?   Yes 

 No  

If yes, by whom?   Internal experts: Testing Development Team 

 External experts: Cito, Netherlands, & 

University of Michigan, USA. 

 Local examination institutes 

  Test administrators 

 Teachers 

 Candidates  

Is the feedback incorporated in revised versions 

of the examinations? 

  Yes 

 No 

Is data collected to do analysis on the tests?   On all tests 

  On a sample of test-takers:   

How large: 100% of pre-test takers, 100% of 

test-takers.    

How often: every administration of the ALCE 

examination.   

 No 

If yes, indicate how data are collected.  During pre-testing 

 During live examinations 

 After live examinations 

For which features is analysis on the data 

gathered carried out? 

  Difficulty 

  Discrimination 

  Reliability 

  Validity 

State which analytic methods have been used 

(e.g. in terms of psychometric procedures). 

 

Classical Test Theory 

 

Are performances of candidates from different 

groups analyzed? If so, describe how. 

 

 

Sub-groups of candidates can be extracted from 

the whole using specially created software for this 

purpose. Sample groups of candidates can be 

compared by age, gender and test center. 

Describe the procedures to protect the 

confidentiality of data. 

 

 

 

All test materials are kept under secure 

conditions. Data on examinees is not revealed to 

outside sources and where used for training or 

research purposes, the examinee‟s name is not 

mentioned.  

Are relevant measurement concepts explained for  
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test users? If so, describe how. 

 

 

 

The criteria for the Speaking and Writing 

Sections are described in full in the ALCE 

Manual which is available for all test takers and 

teachers. 

 

 

 

 

 
7. FORM A7: Rationale for Decisions 

 

 

Rationale for making decisions Short description and/or reference 

 

Give the rationale for the decisions that have been made 

in relation to the examination or the test tasks in 

question. 

 

 

 

 

Decisions to modify test tasks are based on 

feedback, statistical analysis of test data, 

recent relevant research and expert 

judgment. The Hellenic American Union 

and Hellenic American University have also 

commissioned external experts, such as 

Cito, Netherlands, to conduct research 

studies on special issues. 

 

 

 

8. FORM A8: Impression of Overall Examination Level 

 

Initial Impression of Overall CEF Level 

 A1 
 

 A2 
 

 B1 
 

 B2 
 

 C1 
 

 C2 
 

Short rationale, reference to documentation 
 

The Advanced Level Certificate in English examination (ALCE) is a standardized 

examination designed to test candidates at an advanced proficiency level in English 

and is intended to reflect the content and difficulty of the C1 level of the Common 

European Framework of Reference for Languages, based on its specifications and 

descriptions of the „can do‟ statements. 

 

The ALCE examination tests communicative competence in all five areas: reading, 

writing, listening, speaking and Spoken Interaction. It also contains sections which 

specifically test candidates‟ ability in grammar and vocabulary. The examination 

focuses primarily on the educational and occupational domains appropriate for this 

level, and this is reflected in its content and tasks. 
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9. FORM A9: Listening Comprehension 

The listening section of the examination is designed to test the candidates‟ ability to comprehend 

spoken English at the C1 level of the Common European Framework. In total, the listening test 

comprises forty items and is divided into four parts, each with a different focus. The items test the 

candidates‟ familiarity with the sub-skills of listening appropriate for this level, such as listening for 

specific information, drawing inferences and being able to extract salient points from a presentation 

on an unfamiliar topic. Candidates are expected to have considerable vocabulary resources and 

knowledge of discourse features in order to be able to follow spoken text in both formal and semi-

formal contexts. 

 

In the test, male and female speakers are used as their voices have different inflectional and tonal 

qualities. Pauses between each item have been carefully timed to allow candidates to reflect on their 

choice of answer to a previous item and then study the answer choices for the next item. For the 

first three parts of the test, the questions are written in the candidates‟ test booklet in order to grade 

the difficulty of the task and to guide the candidates‟ listening. In the fourth part, the questions are 

not written, as the task is to identify the main points of an extended text. For each item of the 

listening test, three possible answer choices are provided. Fewer would increase the possibility of 

guesswork playing a role in scoring, while more would place too great a processing burden on the 

candidate while listening. There is only one possible correct answer for each item.  

 

The Listening Section of the ALCE relates to the following „can do‟ statements for the C1 level of 

the Common European Framework: 

 

 Can recognize a wide range of idiomatic expressions and colloquialisms, appreciating 

register shifts. 

 Can follow most lectures, discussions and debates with relative ease. 

 Can understand a wide range of recorded and broadcast audio material and identify finer 

points of detail including implicit attitudes. 

 Can easily understand interactions between third parties in group discussions and debate, 

even on abstract, complex unfamiliar topics. 
 

 

9.1 Which situations, content categories, domains are the test takers expected to show ability in? 

 

In line with the overall rationale of the ALCE, the Listening Section aims to test candidates on 

authentic language in contexts which a non-native speaker of English could naturally encounter. 

The level of the test requires candidates to be able to function effectively in the Educational and 

Occupational domains, as well as having a wider understanding of spoken English from the Public 

domain so as to be able to comprehend media discussions and analysis, where the register and style 

may be more informal and include semi-formal colloquialisms. The Personal domain is not 

extensively tested in the ALCE examination, as it does not yield the semi-formal or formal contexts 

expected at this level. 
 

 

Occupational: 

 

Locations 

 Offices 

 Service Industries 

 Civil Service 
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Institutions 

 Firms 

 Multinational Corporations 

 

Persons 

 Employers/Employees 

 Managers 

 Colleagues 

 Subordinates 

 Clients 

  

Events 

 Meetings 

 Interviews 

 Receptions 

 Conferences 

 Trade Fairs 

 Consultations 

 Presentations 

  

Operations 

 Business Administration 

 Industrial Management 

 Office Procedures 

 Sales Operations 

 Marketing 

 Computer Operation 

  

Educational: 

 

Locations 

 Schools 

 Colleges 

 Universities 

 Lecture Theaters 

 Seminar Rooms 

 Conference Facilities 

 

Institutions 

 School 

 College 

 University 

 Professional Institutions 

 Adult Education Bodies 

 Training Institutions 

 

Persons 

 Teaching Staff 

 Parents 

 Professors/Lecturers 

 Students 

 Library Staff 

 

Events 
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 Timetabling 

 Student Counseling 

 Meetings 

  

Operations 

 Lessons 

 Lectures 

 Seminars/Tutorials 

 Discussions 

 Presentations 

 

Public: 

 

Locations 

 Public Spaces 

  

Institutions 

 Public Authorities 

 The Law 

 Societies 

 Media 

 

Persons 

 Members of the Public 

 Officials 

 Police 

 Broadcasters 

 Experts in a Particular Field 

 

Events 

 Public Announcements 

 Information Distribution 

 Media Reports/Analysis 

 Presentations 

  

Operations 

 Dealings between Public & Institutions 

 Media Coverage 

 Using Public Services 

 

Personal: 

 

This domain occurs very infrequently in the ALCE Listening Section. 

 

9.2 Which communication themes are the test takers expected to be able to handle?  

 

Within the domains detailed above, candidates are expected to be able to comprehend and respond 

to a theme taken from the range detailed above. 

 

9.3 Which communicative tasks are the test takers expected to be able to handle? 

 

Occupational:  

 Understanding conflicting opinions 

 Summarizing a discussion 
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 Recognizing the main points of a presentation 

 Linking a visual stimulus to an explanation 

 Understanding implied or stated information 

   

Educational: 

 Recognizing the main points and supporting evidence in a lecture 

 Linking a visual stimulus to an explanation 

 Understanding cause and effect in complex, unfamiliar topics 

  
9.4 What kind of communicative activities and strategies are the test takers expected to be able to 

handle? 

 

Each part of the ALCE focuses on different kinds of communicative activities and strategies: 

 

Part 1: this section tests the candidates‟ ability to use their understanding of the gist and specific 

information from a spoken text in order to identify the significance of a visual stimulus intended for 

reinforcement or clarification. The use of short exchanges provides candidates with sufficient 

context in order to identify the appropriate visual. The task reflects authentic listening situations, 

such as viewing a current affairs program on television or attending a presentation, whereby a 

visual shown for reinforcement or clarification is accompanied by a voice-over. In these contexts, 

the listener is expected to understand what is heard in relation to the visual used. Candidates are 

expected to have some familiarity with the interpretation of common graphs and diagrams, such as 

bar charts or pie charts, since these play a frequent role in both the educational and occupational 

domains. The language used is formal or academic, or may be semi-formal containing some high-

level colloquial use of language. 

 

Part 2: this section tests the candidates‟ ability to understand stated or implied information in a 

semi-formal spoken text which contains high-level colloquialisms. 

The use of short exchanges provides sufficient context for the candidates to choose the appropriate 

answer choice. In authentic semi-formal and even formal contexts, high-level colloquial language is 

frequently used by international and native speakers of English. This part of the test is designed to 

test candidates on their understanding of language they are likely to meet in the occupational 

domain, such as a meeting, the educational domain, such as a presentation, and the public domain, 

such as understanding a political speech.  

 

Part 3: this section tests the candidates‟ ability to use their understanding of specific information 

and recognition of the opinions of the speakers in order to choose the correct answer choice. An 

extended extract provides the candidates with sufficient context to choose the appropriate answer 

choice. The task is designed to reflect an authentic purpose in listening, which is to extract specific 

information from a spoken text. Since the text is based on an interview situation, the speakers are 

less able to predict what they will hear. As would be common in a live interview, the text 

candidates hear may include features of conversational spoken English, such as hesitations, 

repetitions, self-corrections, reformulations, stumbling over words, etc. The text is also more 

disjointed as a clear agenda for what will be said by the interviewee would not have been worked 

out in advance in an authentic situation. This contrasts with the more fluid speech of a well 

rehearsed presentation (see Part 4). Candidates must be able to comprehend key information despite 

these difficulties. 

 

Part 4: this section tests the candidates‟ ability to use their understanding of the salient points of an 

extended text in order to choose the correct answer choice. The use of longer stretches of spoken 

text tests the candidates‟ ability to extract important information with relative ease from a 

presentation or speech on an abstract and unfamiliar topic. This task reflects authentic listening, as 

listening to a presentation and noting down key points is commonplace in the educational domain. 
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Because a presentation or speech is usually based on written prompts and is often pre-rehearsed, the 

delivery is likely to be smooth and form a coherent and cohesive spoken text. 

 

 
9.5 What text-types and what length of text are the test takers expected to be able to handle? 

 

Parts 1 and 2 of the listening section comprise short dialogues between two people. Part 3 

comprises an extended text in interview format, while Part 4 is an extended text in monologue 

format. 

 

The specifications for each part are as follows: 

 

Part 1: the candidates listen to short extracts from ten conversations between two speakers taken 

from an educational or occupational domain and hear a question about what was said immediately 

after each extract. The question is also written in the test booklet. They choose the appropriate 

answer choice from three possible pictured answer choices. The visuals may comprise charts, 

diagrams, maps, slides from a presentation, or symbols. A pause of twelve seconds is allowed 

between each item. 

 

Part 2: the candidates listen to short extracts from ten conversations between two speakers from 

educational, occupational and public domains and hear a question about what was stated or implied 

immediately after each extract. The question is also written in their test booklet. The answer choices 

comprise short phrases or sentences. A pause of nine seconds is allowed between each item. 

 

Part 3: the candidates listen to an extended extract from a dialogue between two speakers in the 

form of an interview on a social, academic or scientific issue. The extract is broken up into five 

parts, each of which is followed by two questions relating to specific information included in the 

extract, giving ten questions in all. The questions are also written in their test booklet. 

 

Part 4: the candidates listen to an extended talk of a factual nature in two parts and hear five 

questions about what was said after each part, giving a total of ten questions. 

 

Further details of the listening specifications are provided in the ALCE Manual. 

 
9.6 What kind of tasks are the test takers expected to be able to handle?  

 

Candidates are expected to answer multiple-choice questions tapping the relevant can-do statements 

of the C1 level of the CEFR. 

 
9.7 After reading the scale for Overall Listening Comprehension, given below, indicate and justify at 

which level(s) of the scale the subtest should be situated.  

 

The following extracts from the C1 level of the CEFR illustrative scales apply to the Listening 

Section: 

 

Overall listening comprehension: 

 Can understand enough to follow extended speech on abstract and complex topics. 

 Can recognize a wide range of idiomatic expressions and colloquialisms. 

 Can follow extended speech even when it is not clearly structured and when relationships 

are only implied and not signaled directly. 

 

Understanding conversations between native speakers: 

 Can easily follow complex interactions between third parties, even on abstract, complex 

unfamiliar topics.  
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Listening as a member of a live audience: 

 Can follow specialized lectures and presentations employing a high degree of colloquialisms 

or unfamiliar terminology. 

 

Listening to audio media and recordings: 

 Can understand a wide range of recorded and broadcast audio material and identify finer 

points of detail including implicit attitudes and relationships between speakers. 

 

From a comparison between the specifications of the levels of the CEFR and those of the Listening 

Section of the ALCE examination, the Listening Section can be said to aim to test the C1 level of 

the CEFR. 

 

 
10. FORM A10: Reading Comprehension 

 

The purpose of the reading section is to assess whether the candidate can understand lengthy, 

complex texts in detail. The genres of these texts vary for the three parts, comprising an in-depth 

review, a factual scientific text, and a discussion or report on a social issue. The candidates read the 

three different texts and answer 20 multiple-choice questions, consisting of a range of different item 

types, in order to provide evidence of the extent of their reading skills. The candidates should have 

the necessary linguistic knowledge to understand complex texts and be able to use context, 

vocabulary, grammar and syntax to infer meanings that are unstated but implied, be able to 

understand attitude, tone and intentions.  

 

The Reading Section of the ALCE relates to the following „can do‟ statement of the Common 

European Framework: 

 

 Can understand in detail a wide range of lengthy, complex texts likely to be encountered in 

social, professional or academic life, identifying finer points of detail including attitudes and 

implied as well as stated opinions. 

 
 

10.1 Which situations, content categories, domains are the test takers expected to show ability 

in? 

 

The ALCE Reading Section aims to test candidates on their understanding of a variety of text types 

of a social, literary or scientific nature. The locations, institutions, persons, objects, events and 

operations are highly varied, covering all areas of scientific research, subjects of literary interest, 

and social phenomena.  

 

Educational/Professional Texts: 

 

 Journal articles 

 Reference books 

 Literary reviews 
 

10.2 Which communication themes are the test takers expected to be able to handle?  

 

The themes relate closely to the genres of the texts:  

 

Science:  
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 Giving information about new developments in the field 

 Questioning established scientific theories 

 Expounding new scientific theories 

 Refuting new scientific theories 

 Analyzing argument and counter argument 

 

Literary review: 

 

 Providing a summary 

 Analyzing plot and character development 

 Analyzing argument and counter argument 

 Giving a firm opinion 

 Giving a qualified opinion 

 Refuting the opinions of others 

 

Social issues: 

 

 Providing a summary of argument and counter argument 

 Analyzing argument and counter argument 

 Questioning or refuting an argument 

 Giving an opinion 

 

10.3 Which communicative tasks are the test takers expected to be able to handle?  

 

Test takers are expected to be able to: 

 

 Understand the presentation of scientific evidence and its evaluation 

 Understand an analysis of social phenomena 

 Understand a critique of a literary work 

 

10.4 What kind of communicative activities and strategies are the test takers expected to be 

able to handle?  

 

Activities: 

 

 Reading for general orientation 

 Reading for specific information 

 Reading for detailed understanding 

 Reading for implications 

 

Strategies: 

 

 Skillfully using contextual, grammatical and lexical clues to infer attitude and intentions 

 Being able to frame, execute, evaluate and repair while reading in order to interpret a text 

made difficult due to lack of associated knowledge or linguistic restrictions 

 

PART 1:  
 

This section tests detailed understanding of a text at sentence and discourse level, and ability to 

understand conflicting opinions, as well as inferences and vocabulary in context. In reading an 

authentic text for detail, the candidates are tested on a variety of reading sub-skills. Ascertaining the 

main idea of the text is tested through questions related, for example, to the purpose of the text or to 
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its title. Candidates are expected to be able to scan in order to find relevant information related to 

the question efficiently, and be able to discern conflicting opinions, as well as tone and attitude. 

Questions on the text are also designed to test advanced-level vocabulary skills and the ability to 

determine meaning from context, as well as make inferences.  

 

PART 2 

 

This section tests detailed understanding of text at sentence and discourse level, and ability to 

understand logical progression, e.g. cause & effect, as well as vocabulary in context. Candidates are 

tested on a variety of reading skills, including understanding the text as a whole and reading for 

detail. In a scientific text which examines a number of arguments and counter arguments, each 

backed by supporting evidence, candidates are required to be able to follow the logical progression 

of such arguments, such as cause and effect. The ability to determine the meaning of unknown 

lexical items from context is also tested. This type of text is usually found in scientific journals or 

newspapers.  

 

PART 3 

 

This section tests detailed understanding of a text at sentence and discourse level, and the ability to 

understand multifaceted arguments, as well as vocabulary in context. The candidates are tested on 

their ability to discern opinion whether stated or implied. They must be able to make logical 

inferences and recognize attitude, purpose and style. In order to answer inference questions, the 

candidates may have to put together information that is mentioned in different parts of the text, or 

not explicitly stated. Evaluation questions demand advanced skills, since candidates are asked to 

analyze the presumed intentions of the writer. In a text on social issues, there are often many sides 

to an issue. Candidates are tested on their ability to separate the various opinions forwarded, as well 

as being able to establish the meaning of unknown lexical items from context. 

 

10.5 What text-types and what length of text are the test takers expected to be able to handle? 
 

 Part 1 presents a text of approximately 550 words, comprising a review of a book, play, etc, 

followed by 6-8 multiple-choice questions.  

 Part 2 presents a text of approximately 550 words, comprising a factual, scientific text, 

followed by 6-8 multiple-choice questions.  

 Part 3 presents a text comprising an opinionated article from a newspaper or periodical of 

approximately 550 words, followed by 6-8 multiple-choice questions.  
 

 

10.6 What kind of tasks are the test takers expected to be able to handle?  

 

Candidates are expected to answer multiple-choice questions tapping the relevant can-do statements 

of the C1 level of the CEFR. 

 

All the text types involve a variety of reading skills. Test takers are expected to be able to: 

 

 understand the main idea of the text 

 recognize the main points 

 recognize supporting evidence for each argument 

 understand the arguments of cause and effect 

 distinguish argument from counter argument 

 distinguish between fact and opinion 

 distinguish the writer‟s opinion/attitude from those of others in the text 

 infer opinions/attitudes 



 48 

 synthesize information 

 recognize connections within the text 

 understanding referents 

 recognize the meaning of key lexical items from their context 

 understand grammatical, lexical and syntactical features appropriate for advanced level 

proficiency  

 

 

10.7 After reading the scale for Overall Reading Comprehension, given below, indicate and 

justify at which level(s) of the scale the subtest should be situated.  

The following extracts from the C1 level of the CEFR illustrative scales apply to the Reading 

Section: 

 

Overall Reading Comprehension: 

 Can understand in detail lengthy, complex texts, whether or not they relate to his/her own 

area of speciality, providing he/she can reread difficult sections. 

 

Reading for Orientation: 

 Can scan quickly through long and complex texts, locating relevant details. 

 

Reading for Information and Argument: 

 Can understand in detail a wide range of lengthy, complex texts likely to be encountered in 

social, professional or academic life, identifying finer points of detail, including attitudes 

and implied, as well as stated, opinions. 

 

 

From a comparison between the specifications of the levels of the CEFR and those of the Reading 

Section of the ALCE examination, the Reading Section can be said to aim to test the C1 level of the 

CEFR. 

 

 
11. FORMS A11 & A13: Spoken Interaction & Spoken Production 

 

The ALCE Speaking Test comprises a one-on-one interview based on questions supported by 

prompts. Candidates are tested on their oral expression in the personal, educational, professional, or 

public domains. Because the candidates come from different age groups and educational 

backgrounds, particular care is taken to avoid test bias. This is provided for by selecting speaking 

topics that are sophisticated enough for advanced level candidates, but which do not require 

expertise in the field.  

 

Questions are asked orally by the examiner, but are also written on the candidate‟s examination 

material in order to help ensure standardization. Each question is accompanied by points which the 

candidate may use if desired. 

 

The Speaking Section of the ALCE relates to the following „can do‟ statements of the Common 

European Framework: 

 

 Can give clear, detailed descriptions of complex subjects. 

 Can qualify opinions and statements precisely in relation to degrees of, for example, 

certainty/uncertainty, belief/doubt, likelihood, etc. 

 Can argue a formal position convincingly, responding to questions and comments and 

answering complex lines of counter arguments, spontaneously and appropriately. 
 



 49 

 

11.1 Which situations, content categories, domains are the test takers expected to show ability 

in? 

 

The Speaking Section of the ALCE tests candidates on their ability to interact orally in contexts 

primarily from the Educational, Occupational and Public domain, with a small segment devoted to 

the Personal domain. Candidates are expected to be able to advance and support their opinion on 

aspects of a specific thematic topic through reasoned argument in a semi-formal interview situation.  

 
Occupational: 

 

Locations 

 Offices 

 Service Industries 

 Civil Service 

 

Institutions 

 Firms 

 Multinational Corporations 

 

Persons 

 Employers/Employees 

 Managers 

 Colleagues 

 Subordinates 

 Clients 

  

Events 

 Meetings 

 Interviews 

 Receptions 

 Conferences 

 Trade Fairs 

 Consultations 

 Presentations 

  

Operations 

 Business Administration 

 Industrial Management 

 Office Procedures 

 Sales Operations 

 Marketing 

 Computer Operation 

  

Educational: 

 

Locations 

 Schools 

 Colleges 

 Universities 

 Lecture Theaters 

 Seminar Rooms 

 Conference Facilities 

 

Institutions 

 School 

 College 

 University 
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 Professional Institutions 

 Adult Education Bodies 

 Training Institutions 

 

Persons 

 Teaching Staff 

 Parents 

 Professors/Lecturers 

 Students 

 Library Staff 

 

Events 

 Timetabling 

 Student Counseling 

 Meetings 

  

Operations 

 Lessons 

 Lectures 

 Seminars/Tutorials 

 Discussions 

 Presentations 

 

Public: 

 

Locations 

 Public Spaces 

  

Institutions 

 Public Authorities 

 The Law 

 Societies 

 Media 

 

Persons 

 Members of the Public 

 Officials 

 Police 

 Broadcasters 

 Experts in a Particular Field 

 

Events 

 Public Announcements 

 Information Distribution 

 Media Reports/Analysis 

 Presentations 

  

Operations 

 Dealings between Public & Institutions 

 Media Coverage 

 Using Public Services 

 

Personal: 

 

This domain is the main focus in Part 1 of the ALCE Speaking Section, where candidates speak for 

one minute, giving non-sensitive personal information about their family, occupation or studies. It 

also plays a role in informing candidates‟ opinions for Parts 2, 3 and 4. 
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11.2 Which communication themes are the test takers expected to be able to handle?  

 

Part 1: 

 

Non-sensitive personal information:  

- Occupation 

 Brief job description 

 Reasons for choosing this occupation 

- Studies 

 Brief description 

 Reasons for choosing these studies 

- Family 

 Brief description of composition 

 Occupations of family members 

 

Parts 2, 3, & 4: 

 

One common theme is explored through Parts 2, 3, & 4. Each Part focuses on different aspects of 

this theme, which is taken from a wide variety of topics from the Occupational, Educational and 

Public domains, as is appropriate for the expected level. 

 

 

11.3 Which communicative tasks are the test takers expected to be able to handle? 

 

Part 1: 

 

In this part, candidates should be able to understand and respond to questions concerning their 

occupation, education and family, as part of an informal conversation. 

 

Part 2: 

 

Candidates respond to questions asking for their opinion on an issue. They are expected to take a 

long turn of approximately one minute to expound and develop answer each question and may use 

the prompts provided to help them with points for their answer. 

 

Part 3: 
 

This part of the Speaking Section also requires that the candidates express and develop their 

opinion on an issue at length, again using the prompts provided if they wish. 

 

Part 4: 
 

In this part, the candidates are required to argue convincingly in favor of a particular point of view. 

They need to support their argument fully and be prepared to defend their argument against counter-

argument.  
 

11.4 What kind of communicative activities and interaction / production strategies are the test 

takers expected to be able to handle?  

 

Activities: 

 

- providing general personal information as part of introducing themselves 

- expressing an opinion on a specified topic 

- supporting an opinion 
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- arguing in favor of a point of view 

- developing an argument in a clear logical manner 

- making connections between points expressed 

- refuting arguments against a given point of view 

 

Strategies: 

 

- understanding questions and responses in an interview situation 

- organizing ideas 

- utilizing linguistic resources to provide a clear response 

- eliciting clarification 

- compensation strategies, such as paraphrase 

 

The examinees are tested on their ability to use language effectively in order to provide reasons and 

relevant examples to support a point of view related to an issue of public interest. At an advanced 

level, candidates are expected to be able to produce longer turns in spoken interaction. This enables 

them to demonstrate their ability to express themselves in a coherent and cohesive manner, for 

example in order to argue a case convincingly or to give an opinion. Longer turns also allow for 

better assessment of the candidates‟ language resources, as they are more challenging. Although 

short turns are expected in Part 1, as this is a warm-up aimed at alleviating the examinees‟ anxiety 

rather than at assessing their linguistic ability, the remaining three parts are designed to encourage 

the candidates to speak at greater length. The use of prompts in these parts assists the candidates by 

providing points suitable for interaction at an advanced level on which the candidates can elaborate. 

The provision of written questions for the candidates also ensures uniformity of questioning in 

order to maintain the highest level of standardization possible.  

 

In Part 2, the picture and the text provided activate the candidates‟ schemata, while the question and 

prompts help the candidates to speculate about one aspect of the topic. Part 3 examines further 

aspects of the same topic, again with written questions and prompts, but in this section, the 

candidates are expected to interact more spontaneously and to respond within the time constraints 

of real-life interaction. Part 4 is designed to require minimum input on the part of the examiner, as 

the candidates use the prompts to support their chosen point of view, as well as the opposing 

prompts to refute the opposing view or to strengthen their own argument.  

 

11.5 What kind of texts and text-types are the test takers expected to be able to handle?  

 

In Part 1, candidates are not required to look at any materials, as the questions are of a social nature. 

In Part 2, candidates are shown a picture and a short text. There are no questions based on this 

material, its purpose is to activate the candidate‟s schemata on the topic and provide an introduction 

to the questions which follows. In both Parts 2 and 3, candidates are able to see the question asked 

by the examiner, as well as hear it. This assists in ensuring uniformity for the Speaking Section.  

 

Below each question are three prompts, provided in order to assist the candidate in having ideas to 

express in answering the questions. For each of the two parts, candidates are expected to take a long 

turn; through the provision of prompts, candidates are helped to do so. It is important to note that 

the prompts provided are designed to assist candidates where necessary and that candidates are not 

required to use the prompts, if they have ideas of their own. 

 

In Part 4, a short text introduces a sub-topic. Below this are prompts for or against a particular 

viewpoint concerning the topic. Candidates are given time to read the materials and to formulate 

and their own opinion and to organize the points that support their argument. Again, the use of the 

provided material is optional and is designed to help candidates have ideas on the topic. 

 

11.6 What kind of tasks are the test takers expected to be able to handle?  
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In Part 1, candidates listen to and respond to questions. In Parts 2 and 3, candidates hear and read 

questions to which they must respond at length, using the prompts provided if they wish. In Part 4, 

candidates argue for a particular point of view, again using the prompts provided if they wish. 

 

11.7 After reading the scale for Overall Spoken Interaction / Production, indicate and justify 

at which level(s) of the scale the subtest should be situated. 

 

The following extracts for the C1 level of the CEFR illustrative scales apply to the Speaking 

Section: 

 

 Can give clear, detailed descriptions of complex subjects. 

 Can qualify opinions and statements precisely in relation to degrees of, for example, 

certainty/uncertainty, belief/doubt, likelihood, etc. 

 Can argue a formal position convincingly, responding to questions and comments and 

answering complex lines of counter arguments, spontaneously and appropriately. 

 

From a comparison between the specifications of the levels of the CEFR and those of the Speaking 

Section of the ALCE examination, the Speaking Section can be said to aim to test the C1 level of 

the CEFR. 

 

 
12. FORMS A12 & A14: Written Interaction and Production 

 

The writing section of the ALCE tests candidates on the production of advanced level writing. 

Candidates should produce texts which are not only well organized and fully developed, but which 

also demonstrate a solid grasp of complex sentence structure and the ability to employ a wide range 

of topic-related vocabulary appropriately and effectively. The candidates are expected to have 

developed a high level of fluency and accuracy at this level. 

 

Candidates chose one from a choice of two possible tasks. The first task is an argumentative essay, 

in which the candidate argues a case based on prompts provided. The second is a formal report, 

whereby the information to be included by the candidates is given in the form of informal notes. 

The candidates have thirty minutes to complete their chosen task and should write approximately 

250 words 

 

The Writing Section of the ALCE relates to the following „can do‟ statement of the Common 

European Framework: 

 

 Can write clear, well-structured expositions of complex subjects, underlining the relevant 

salient issues. Can expand and support points of view at some length with subsidiary points, 

reasons and relevant examples. 

 

 

12.1 Which situations, content categories, domains are the test takers expected to show 

ability in?  

 

The ALCE Writing Section aims to test candidates on their written production based on a task 

relevant to the Occupational, Educational and Public domains, as follows:  

 

 
Occupational: 
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Locations 

 Offices 

 Service Industries 

 Civil Service 

 

Institutions 

 Firms 

 Multinational Corporations 

 

Persons 

 Employers/Employees 

 Managers 

 Colleagues 

 Subordinates 

 Clients 

  

Events 

 Meetings 

 Interviews 

 Receptions 

 Conferences 

 Trade Fairs 

 Consultations 

 Presentations 

  

Operations 

 Business Administration 

 Industrial Management 

 Office Procedures 

 Sales Operations 

 Marketing 

 Computer Operation 

  

Educational: 

 

Locations 

 Schools 

 Colleges 

 Universities 

 Lecture Theaters 

 Seminar Rooms 

 Conference Facilities 

 

Institutions 

 School 

 College 

 University 

 Professional Institutions 

 Adult Education Bodies 

 Training Institutions 

 

Persons 

 Teaching Staff 

 Parents 

 Professors/Lecturers 

 Students 

 Library Staff 

 

Events 
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 Timetabling 

 Student Counseling 

 Meetings 

  

Operations 

 Lessons 

 Lectures 

 Seminars/Tutorials 

 Discussions 

 Presentations 

 

Public: 

 

Locations 

 Public Spaces 

  

Institutions 

 Public Authorities 

 The Law 

 Societies 

 Media 

 

Persons 

 Members of the Public 

 Officials 

 Police 

 Broadcasters 

 Experts in a Particular Field 

 

Events 

 Public Announcements 

 Information Distribution 

 Media Reports/Analysis 

 Presentations 

  

Operations 

 Dealings between Public & Institutions 

 Media Coverage 

 Using Public Services 

 

12.2 Which communication themes are the test takers expected to be able to handle?  

 

Candidates are expected to respond to a stimulus concerning a theme taken from the range detailed 

above. 

 

12.3 Which communicative tasks are the test takers expected to be able to handle?  

 

The Writing Section of the ALCE examination offers the candidates a choice from two options: an 

essay or a report. Prompts are provided to help candidates with their ideas, and although they may 

add their own ideas, candidates must use at least two of the prompts for the essay and at least three 

for the report. This helps to ensure a degree of standardization of content. 

 

The essay option requires candidates to read and respond to a question asking them to argue in 

favor of their opinion on an issue. Candidates need to organize their points, connect them, provide 

an effective introduction and conclusion, and draw on their linguistic resources in order to argue 

their case.  
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The report option requires candidates to read a number of short prompts and to write a report based 

on the given context. For this option, candidates also need to organize their points, connect them 

and draw on their linguistic resources to provide a clear description of a situation accompanied by 

recommendations. 

 

12.4 What kind of communicative activities and strategies are the test takers expected to be 

able to handle?  

 

Activities: 

 

- expressing an opinion on a specified topic 

- supporting an opinion 

- arguing in favor of a point of view 

- developing an argument in a clear logical manner 

- making connections between points expressed 

- refuting arguments against a given point of view 

- describing a situation 

- providing recommendations 

 

Strategies: 

 

- planning for writing 

- organizing writing effectively for the genre 

- selecting appropriate linguistic resources 

- selecting appropriate register and style 

- checking written work 

 

 

The time limit of thirty minutes which is allowed for the writing task is designed to test the 

candidates‟ writing fluency when producing a coherent and cohesive text at a high level. The 

provision of prompts grades the task for the level, focusing on ability in writing, rather than the 

ability to form ideas. The wording of the prompts is designed to prevent candidates from copying 

them in their entirety, as examinees are expected to expand on the information and to use their own 

phrasing. The task also tests the candidates‟ use of appropriate register and style, particularly Task 

B, the report, where the information from informal notes needs to be incorporated into a formal 

text. 

 

The topics set in the ALCE require complex abstract thinking, as is appropriate for an advanced 

level. In their writing, candidates are expected to show appropriate sentence structure and 

advanced-level grammar consistent with formal writing, such as subordinate clauses,  passive 

forms, inverted forms, and cleft structures, as well as lexical items appropriate to academic or 

formal writing.   

 

In the first task, the topic prompts aim to relate the discussion of a social issue to one particular case 

or example. This tests the candidates‟ ability to argue a case in formal written English, including 

their ability to produce a cohesive and coherent text which is well organized.  

 

In the second task, the candidates are presented with a series of problems and possible 

recommendations from which to prepare a report. The candidates are tested on their ability to 

express themselves in a concise manner, showing good control of organization and appreciation of 

appropriate register and style. The latter is particularly important, as the prompts are presented in an 

informal register and need to be reworked in order to be expressed in a format suitable for a formal 

report. 
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12.5 What kind of texts and text-types are the test takers expected to be able to handle? 

 

Candidates are expected to be able to express themselves effectively in an argumentative essay or in 

a concise report. 

 

12.6 What kind of tasks are the test takers expected to be able to handle?  

 

In the essay option, candidates are expected to be able to put forward and opinion and to argue for it 

convincingly. In the report option, candidates are expected to be familiar with the format, style and 

register of a report and be able to clearly and concisely summarize a situation and make 

recommendations based on this. 

 

12.7 After reading the scale for Overall Written Interaction / Production, given below, 

indicate and justify at which level(s) of the scale the subtest should be situated.  

 

The following extracts from the CEFR illustrative scales apply to the Writing Section of the ALCE 

examination: 

 

 Can write clear, well-structured expositions of complex subjects, underlining the relevant 

salient issues.  

 Can expand and support points of view at some length with subsidiary points, reasons and 

relevant examples. 

 

From a comparison between the specifications of the levels of the CEFR and those of the Writing 

Section of the ALCE examination, the Writing Section can be said to aim to test the C1 level of the 

CEFR. 

 

 

 
13. FORM A15: Integrated Skills Combinations 

 

Integrated Skills Combinations  Subtest it occurs in 

Listening and Note-taking  Listening Part 4 

Listening and Spoken Production   

Listening and Written Production   

Reading and Note-taking   

Reading and Spoken Production   

Reading and Written Production   

Listening and Reading, plus Note-taking   

Listening and Reading, plus Spoken Production   

Listening and Reading, plus Written Production   

 

 

 

14. FORM A16: Integrated Skills 

 

14.1 Which skills combinations occur? 

 

During Listening Part 4, candidates listen to a recording and make notes as they listen. 

 

14.2 Which text-to-text activities occur? 
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Candidates listen, identify what are key points and what is supporting evidence, make appropriate 

notes, and use these notes in order to answer questions which they hear after each part of the 

monologue. 

 

14.3 Which situation, content categories, domains are the test takers expected to show 

ability in? 

 
See Section 9.1 of this report. 

 

14.4 Which communication themes are the test takers expected to be able to handle?  
 

See Section 9.2 of this report. 

 

 

14.5 Which communicative tasks are the test takers expected to be able to handle?  
 

See Section 9.3 of this report. 

 

 

14.6 What kind of texts and text-types are the test takers expected to be able to handle?  
 

See Section 9.4 of this report. 

 

 

14.7 After reading the scales for Processing Text, given below, plus Listening/Reading 

Comprehension and Written Production given earlier, indicate and justify at which 

level(s) of the scale the subtest should be situated.  
 

The following extracts from the C1 level of the CEFR illustrative scales apply to Listening Part 4: 

 

 Can take detailed notes during a lecture on topics in his/her field of interest, recording the 

information so accurately and so close to the original that the notes could also be useful to 

other people. 

 

From a comparison between the specifications of the levels of the CEFR and those of the Listening 

Part 4 section of the ALCE examination, this section can be said to aim to test the C1 level of the 

CEFR. 

 
 

15. FORM A19: Aspects of Language Competence in Reception 

 
Linguistic Competence 

 

15.1 What is the range of lexical and grammatical competence that the test takers are 

expected to be able to handle? 

 

Lexical and grammatical competence is tested throughout all sections of the ALCE examination, 

but is explicitly tested in the Grammar and Vocabulary Sections. 

 

In the Listening Section, candidates are expected to be able to comprehend advanced level lexical 

items and grammatical structures on a wide range of topics from the educational, occupational and 

public domains. In Part 2, comprehension of high-level colloquial expressions is tested, as such 

expressions commonly occur in communication in contexts such as business meetings or financial 

reports. 
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In the Reading Section, candidates are again expected to be able to comprehend advanced lexical 

items and grammatical structures, and also to be able to comprehend new lexis from context.  

 

The Grammar Section focuses primarily on meaning or function, and not simply form. This section 

tests the candidates‟ grammatical competence by requiring them to recognize and choose the 

grammatical structure that best completes sentences of different register and genre. Many of the 

correct answer choices are context specific in terms of form, meaning, and function.  

 

The Grammar Section of the ALCE relates to the following „can do‟ statement of the Common 

European Framework: 

 

 Consistently maintains a high degree of grammatical accuracy; errors are rare and difficult 

to spot. 

 

The grammar of a language may be seen as the set of principles governing the assembly of elements 

into meaningful sentences. Candidates at an advanced level should be able to consistently maintain 

a high degree of grammatical accuracy. They should also be able to understand and express 

meaning by not only producing but also recognizing well-formed phrases and sentences in 

accordance with these principles. Thus, the assessment of their grammatical competence can be 

successfully achieved through a number of discrete multiple-choice items that come from a variety 

of domains (occupational, and educational). Multiple-choice testing provides for objectivity, since 

there is only one correct answer, high reliability, and the opportunity to test on more topic areas 

than can be achieved otherwise.  

 

The vocabulary section assesses the candidates‟ knowledge of advanced vocabulary, ranging from 

collocations, idiomatic expressions, metaphors, word grammar, compound words, etc., to topic-

related vocabulary and context specific vocabulary of the English language in order to formulate 

well-formed and meaningful messages.  

 

The Vocabulary Section of the ALCE relates to the following statements of the Pilot Manual for the 

Common European Framework: 

 

 Has a good command of a broad lexical repertoire. 

 Can recognize a wide range of idiomatic expressions and colloquialisms, appreciating 

register shifts.  

 

 

 

 

Advanced level candidates should not only have a good command of a broad lexical repertoire but 

also demonstrate their degree of lexical competence – knowledge of, and ability to use, the 

vocabulary of a language. Although the vocabulary of a language can be tested through reading or 

listening, it is important that it is also tested discretely, since the assessment of the candidates‟ 

lexical competence can be achieved through a number of items that cover a variety of domains 

(occupational, and educational) and also cater for register shifts.  

 

Tests made up of multiple-choice questions can provide a better coverage of content than essay-

type questions, thus broadening the scope of the test. Assessing candidates through multiple-choice 

questions can be both accurate and objective, since there is only one correct answer. In multiple-

choice question testing, there are no opportunities for the candidate to avoid complexities and 

concentrate on the superficial aspects of the topic, as is often encountered in essay-type questions. 

Such testing is also ideal for second-language learners as the misreading of a question stem or an 
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alternative may result in the loss of a few marks only; conversely, the misreading of an essay-type 

question can cause the student to lose an inordinate number of marks. 

 

15.2 After reading the scale for Linguistic Competence in Table 4.3, indicate and justify at 

which level(s) of the scale the examination should be situated.    

 

In as much as candidates choose the correct answer choice as part of the Grammar and Vocabulary 

Section, some of the productive scales from the CEFR can also be said to apply to these sections.  

 

The following extracts from the C1 level of the CEFR illustrative scales apply to the linguistic 

competence required for the ALCE examination: 

 

 Can select appropriate formulation from a broad range of language to express him/herself 

clearly, without having to restrict what he/she wants to say. 

 Has a good command of a broad lexical repertoire allowing gaps to be readily overcome 

with circumlocutions; little obvious searching for expressions or avoidance strategies. Good 

command of idiomatic expressions and colloquialisms. 

 Occasional minor slips but no significant vocabulary errors. 

 Consistently maintains a high degree of grammatical accuracy; errors are rare and difficult 

to spot. 

 

From a comparison between the specifications of the levels of the CEFR and those of the ALCE 

examination, the level required can be said to aim to test the C1 level of the CEFR. 
 
Socio-linguistic Competence  

 

15.3 What are the socio-linguistic competences that the test takers are expected to be able to 

handle: linguistic markers politeness conventions, register, adequacy, dialect/accent, etc?  

 

 

In the Listening Section, candidates are expected to understand intonation and tone as part of 

politeness and register. They are also expected to be able to deal with a broad range of accents, as 

part of English as an International Language. In addition, Listening Part 2 in particular tests 

understanding of idiomatic expressions and colloquialisms. 

 

In the Reading Section, candidates are expected to understand the conventions of formal written 

English and subtle shades of meaning associated with deliberate changes of register or style. 

 

15.4 After reading the scale for Socio-linguistic Competence in Table 4.3, indicate and 

justify at which level(s) of the scale the examination should be situated. 

 

The following extracts from the C1 level of the CEFR illustrative scales apply to the socio-

linguistic competence required for the ALCE examination: 

 

 Can recognize a wide range of idiomatic expressions and colloquialisms, appreciating 

register shifts. 

 

From a comparison between the specifications of the levels of the CEFR and those of the ALCE 

examination, the level required can be said to aim to test the C1 level of the CEFR. 

 
Pragmatic Competence 

 

15.5 What are the pragmatic competences that the test takers are expected to be able to 

handle: discourse competences, functional competences? 
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Discourse competence is tested in the Listening Section, particularly the longer texts, Parts 3 and 4, 

and in the Reading Section. Here, the candidates are required to be able to follow cause and effect 

and temporal sequencing. They need to be able to distinguish main point from supporting evidence, 

as well as argument and counter-argument. Understanding discourse markers is also important in 

following the thread of a text. 

 

Functional competence is tested in both the Listening and Reading Sections through understanding 

micro-functions, such as distinguishing the imparting of factual information, as opposed to attitude 

or opinion, as is the understanding of macro-functions, such as being able to distinguish description 

from explanation or persuasion.  

 

The candidate‟s understanding of interaction schemata is particularly tested in Listening Parts 1 and 

2, where exchanges between two persons take place. 

 

15.6 After reading the scale for Pragmatic Competence in Table 4.3, indicate and justify at 

which level(s) of the scale the examination should be situated.    

 

The scales given for Pragmatic Competence relate to production rather than receptive skills.  

 
Strategic Competence 

 

15.7 What are the strategic competences that the test takers are expected to be able to 

handle?  

 

Candidates are expected to have acquired a certain level of background knowledge on which to 

draw. Although the topics of the listening and reading texts may be unfamiliar, candidates should 

be able to apply their world knowledge in order to establish a broader context for the subject matter. 

 

In both listening and reading, candidates are expected to be able to fill gaps in their lexical 

knowledge by using contextual clues. In Listening Parts 1, 2 and 3, the candidates are given time to 

read the questions before listening; in the longer listening texts, as well as the reading texts, titles 

are given in order to help the candidates predict what they may be about to hear or read. 

 

15.8 After reading the scale for Strategic Competence in Table 4.3, indicate and justify at 

which level(s) of the scale the examination should be situated.    

 

The following extract from the C1 level of the CEFR illustrative scales applies to the strategic 

competence required for the ALCE examination: 

 

 Is skilled at using contextual, grammatical and lexical clues to infer attitude, mood and 

intentions and anticipate what will come next. 

 

From a comparison between the specifications of the levels of the CEFR and those of the ALCE 

examination, the level required can be said to aim to test the C1 level of the CEFR. 

 

 
16. FORM A20: Aspects of Language Competence in Interaction / Production 

 

The Speaking Section of the ALCE examination is described here. Understanding the interlocutor 

comprises the features described in Form 19, above. Production as part of interaction is described in 

this Form, below. The Writing Section of the ALCE examination is also described here. 
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Linguistic Competence 

 

16.1 What is the range of lexical and grammatical competence that the test takers are 

expected to be able to handle? 

 

Candidates are expected to draw on linguistic resources which enable them to fully and 

appropriately express what they want to say or write, without serious lexical or grammatical errors. 

They should show a broad lexical repertoire and be able to show a high level of control and variety 

in terms of grammar and syntax. 

 

16.2 What is the range of phonological and orthographic competence that the test takers 

are expected to be able to handle? 

 

Phonological features of the candidate‟s speech should be such that the candidate can be fully and 

easily understood. In addition, the candidate should be able to use intonation and tone to convey 

meaning, particularly attitude and emphasis. 

 

The candidate‟s orthographic control should be accurate in the main, as should paragraphing and 

layout. 

 

16.3 After reading the scales for Range and Accuracy in Table 4.4, indicate and justify at 

which level(s) of the scale the examination should be situated.   

 

The following extracts from the C1 level of the CEFR illustrative scales apply to the linguistic 

competence required for the ALCE examination: 

 

 Can select appropriate formulation from a broad range of language to express him/herself 

clearly, without having to restrict what he/she wants to say. 

 Has a good command of a broad lexical repertoire allowing gaps to be readily overcome 

with circumlocutions; little obvious searching for expressions or avoidance strategies. Good 

command of idiomatic expressions and colloquialisms. 

 Occasional minor slips but no significant vocabulary errors. 

 Consistently maintains a high degree of grammatical accuracy; errors are rare and difficult 

to spot. 

 Can vary intonation and place sentence stress correctly in order to express finer shades of 

meaning. 

 Layout, paragraphing and punctuation are consistent and helpful. 

 Spelling is accurate, apart from occasional slips of the pen. 

 

From a comparison between the specifications of the levels of the CEFR and those of the ALCE 

examination, the level required can be said to aim to test the C1 level of the CEFR. 

 
Socio-linguistic Competence  

 

16.4 What are the socio-linguistic competences that the test takers are expected to be able to 

handle: linguistic markers politeness conventions, register, adequacy, dialect/accent, etc.?  

 

Candidates are expected to be able to show and understand politeness conventions, both positive 

and negative, as part of the Speaking Section. They should also show an awareness of the 

appropriate register for this section. Where appropriate, idioms and expressions may be used, 

although these are not discretely tested in this section. 
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In the Writing Section, candidates should use the appropriate register and style for their written 

work, as well as using the appropriate genre. 

 

16.5 After reading the scale for Socio-linguistic Competence in Table 4.4, indicate and 

justify at which level(s) of the scale the examination should be situated.    

 

The following extract from the C1 level of the CEFR illustrative scales applies to the socio-

linguistic competence required for the ALCE examination: 

 

 Can use language flexibly and effectively for social purposes, including emotional, allusive 

and joking usage. 

 

From a comparison between the specifications of the levels of the CEFR and those of the ALCE 

examination, the level required can be said to aim to test the C1 level of the CEFR. 

 
Pragmatic Competence 

 

16.6 What are the pragmatic competences that the test takers are expected to be able to 

handle: discourse competences, functional competences?  

 

Discourse competence is tested in both the long turns of Speaking Parts 2, 3 and 4, and in the 

Writing Section. Candidates are expected to demonstrate controlled use of logical ordering, 

sequencing, such as cause and effect, and to adhere to Grice‟s Cooperative Principle. Effective 

introductions and conclusions should be given where necessary. Style and register should also be 

appropriate to the genre and context. 

 

Functional competence is tested in the Speaking Section, requiring a controlled use of micro-

functions, such as imparting information and expressing attitudes, as well as macro-functions, such 

as argumentation and persuasion.  

 

Awareness of interaction schemata is also essential for the Speaking Section in order to facilitate a 

smooth exchange. Candidates are expected to display a high degree of fluency and be able to 

qualify their opinions. 

 

16.7 After reading the scale for Fluency in Table 4.4, indicate and justify at which level(s) of 

the scale the examination should be situated.    

 

The following extracts from the C1 level of the CEFR illustrative scales apply to the pragmatic 

competence required for the ALCE examination: 

 

 Can adjust what he/she says and the means of expressing it to the situation and the recipient 

and adopt a level of formality appropriate to the circumstances. 

 Can select a suitable phrase from a readily available range of discourse functions to preface 

his/her remarks appropriately in order to get the floor or to gain time and keep the floor 

whilst thinking. 

 Can give elaborate descriptions and narratives, integrating sub-themes, developing 

particular points and rounding off with an appropriate conclusion. 

 Can produce clear, smoothly flowing, well-structured speech, showing controlled use of 

organizational patterns, connectors and cohesive devices. 

 Can express him/herself fluently and spontaneously, almost effortlessly. Only a 

conceptually difficult subject can hinder a natural, smooth flow of language. 

 Can qualify opinion and statements precisely in relation to degrees of, for example, 

certainty/uncertainty, belief/doubt, likelihood, etc.  
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From a comparison between the specifications of the levels of the CEFR and those of the ALCE 

examination, the level required can be said to aim to test the C1 level of the CEFR. 

 
Strategic Competence 

 

16.8 What are the interaction/production strategies that the test takers are expected to be 

able to handle?  

 

Candidates are expected to be able to be able to plan, execute, evaluate and repair their 

communication, either in speech or writing. 

 

In the Speaking Section, candidates should be able to monitor and repair their utterances, seeking 

and giving clarification where necessary. They may also use paraphrase or circumlocution, though 

this should not be too obvious.  

 

In the Writing Section, candidates should be able to edit their written work. 
 

16.9 After reading the scale for Interaction/Production in Table 4.4, indicate and justify at 

which level(s) of the scale the examination should be situated 

 

The following extracts from the C1 level of the CEFR illustrative scales apply to the pragmatic 

competence required for the ALCE examination: 

 

 Can select a suitable phrase from a readily available range of discourse functions to preface 

his/her remarks appropriately in order to get the floor, or to gain time and keep the floor 

whilst speaking. 

 Can relate own contribution skillfully to those of other speakers. 

 Can ask follow-up questions to check that he/she has understood what a speaker intended to 

say, and get clarification of ambiguous points. 

 

From a comparison between the specifications of the levels of the CEFR and those of the ALCE 

examination, the level required can be said to aim to test the C1 level of the CEFR. 
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17. FORM A23: Graphic Profile of Relationship of ALCE to CEFR Levels 

 

         

C2         

C1 X X X X X X X X 

B2.2         

B2         

B1.2         

B1         

A2.2         

A2         

A1         

         

 

Overall 

 

Listening Reading 
Social 

Conversation 

Information 

Exchange 

Notes, 

Messages 
and Forms 

Socio-

linguistic 
Pragmatic Linguistic 

 

 

 

 



 66 

18. ALCE Writing Section: Descriptors of Salient Features  

 
 

Task Completion 
Topic Development Range of Language Accuracy 

 

Cohesion 

FOCUS 

 

Relevance to the task set 

 

Appropriacy of style & format for the genre 

 

Number of prompts developed 

 

Text organization:  

 

 introduction with thesis 

statement  

 

 topic sentences & elaboration 

 

 conclusion 

 

Complexity of: 

 

 grammar 

 

 syntax 

 

 vocabulary 

 

Accuracy of: 

 

 grammar 

 

 syntax 

 

 vocabulary 

 

Discourse features: 

 

 connections between 

paragraphs & 

between sentences 

 

 reference words 

3  

 

HIGH PASS 

 

 

Effective 

Writing 

 

Completes the task fully and relevantly, 

covering all aspects of the topic effectively. 

 

Consistently uses an appropriate style and 

format. 

 

Uses effectively at least the minimum number 

of prompts for the chosen task.  

 

Fully develops the topic 

 

Provides an effective introduction and 

conclusion 

 

Effectively describes, supports, and 

expands at length, using well-chosen 

examples and/or detailed reasons. 

 

 

Shows great flexibility in 

formulating ideas by using a 

wide range of linguistic 

forms effectively. 

 

Uses a broad range of 

syntactical structures, and 

displays a wide lexical 

range. 

 

Maintains a fairly high degree of 

grammatical and syntactical accuracy, 

even in complex structures. 

 

Consistently chooses vocabulary 

appropriate for the topic and style. 

 

Minor errors may occur. 

 

Consistently uses a wide 

range of organizational 

patterns and cohesive 

devices in an effective 

manner.  

 

 

 

 

 

2  

 

PASS 

 

Satisfactory  

Writing 

 

 

 

Completes the task satisfactorily and mostly 

relevantly, covering some aspects of the topic 

more effectively than others.   

 

Flexibility in style is somewhat limited, but 

style and format are mostly appropriate for the 

genre.  

 

Uses satisfactorily at least the minimum 

number of prompts for the chosen task.  

 

Develops the topic satisfactorily.  

 

Provides a relevant introduction. 

 

Provides an appropriate conclusion 

 

Describes, supports, and expands at some 

length, using relevant examples and/or 

reasons.   

 

Displays a good command of 

a satisfactory range of 

language to accomplish the 

task.  

 

Uses some variety of 

syntactical structures and 

displays sufficient lexical 

range to accomplish the task 

satisfactorily.  

 

Maintains a fairly high degree of 

grammatical and syntactical accuracy. 

 

Mostly chooses vocabulary appropriate 

for the topic and style. 

 

Some errors may occur in more 

complex structures, but do not impede 

communication.  

 

Uses a range of 

organizational patterns and 

linking devices in order to 

achieve the smooth flow of 

the text 

1  

FAIL 

 

Inappropriate 

Writing 

 

Has not completed the task satisfactorily 

because of irrelevancy, ineffective use of the 

prompts or through misunderstanding the task. 

 

Style and format are mostly not appropriate 

for the genre. 

 

Does not use the minimum number of prompts 

for the chosen task. 

 

 

Does not  satisfactorily  develop the topic 

 

Does not provide an appropriate 

introduction and conclusion 

 

May mention the prompts, but does not 

provide sufficient subsidiary points, 

detail, reasons or relevant examples.  

 

 

Uses a limited range of 

language in attempting to 

accomplish the task.  

 

Uses a very limited variety 

of complex syntactical forms 

and displays a lack of lexical 

range.  

 

 

Errors may occur in both simple and 

complex structures, which may 

sometimes impede communication.  

 

Some vocabulary may be inappropriate 

for the topic and style.  

 

 

Uses a limited range of 

cohesive devices to link 

sentences and paragraphs.  

 

Inappropriate linking 

between sentences and 

paragraphs may hinder the 

smooth flow of the text.  
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19. ALCE Speaking Section: Descriptors of Salient Features 

 Range of Language Fluency Accuracy Interaction Coherence 

FOCUS 

Complexity of: 
 

 grammar 
 

 syntax 
 

 vocabulary 

Length of utterances 
 
Hesitations 
 
Flow of speech 

 
Accuracy of: 
 

 grammar 
 

 syntax 
   

 vocabulary 

  

Contribution 
 

Understanding 
Linking of ideas 

3  
 

HIGH PASS 
 
 

Effective 
Speaker 

 

 
Shows great flexibility in 
formulating ideas by using a 
wide range of linguistic forms 
effectively. 
 
Uses a broad range of 
syntactical structures, and 
displays a wide lexical range. 

 
Expresses him/herself 
effectively on complex topics at 
length.  
 
Hesitations are rare. 
 
  

 
Maintains a high degree of 
grammatical and syntactical 
accuracy, even in complex 
structures. 
 
Consistently chooses vocabulary 
appropriate for the topic and style. 
 
Minor errors may occur. 

 
Contributes to the development 
of complex topics easily and 
effectively. 
 
Understands the interlocutor 
perfectly. 

 
Consistently uses a wide 
range of organizational 
patterns and cohesive 
devices in an effective 
manner.  
 

 
 
 

2  
 

PASS 
 

Satisfactory 
Speaker  

 
 

 
Displays a good command of a 
satisfactory range of language to 
accomplish the tasks.  
 
Uses some variety of syntactical 
structures and displays sufficient 
lexical range to accomplish the 
tasks satisfactorily. 

 
Expresses him/herself with 
ease using both short and 
longer utterances 
spontaneously.  
 
Only a conceptually challenging 
topic can hinder a natural, 
smooth flow of language.  
 
Some hesitations may occur.   

 
Maintains a fairly high degree of 
grammatical and syntactical 
accuracy. 
 
Mostly chooses vocabulary 
appropriate for the topic and style. 
 
Some errors may occur in more 
complex structures, but do not 
impede communication.  

 
Contributes to the development 
of complex topics satisfactorily. 
 
Understands the interlocutor, 
though may seek occasional 
clarification. 

 
Uses a satisfactory 
range of organizational 
patterns and cohesive 
devices to link ideas. 

1 
FAIL 

 
Limited 
Speaker 

 

 
Uses a limited range of language 
in attempting to accomplish the 
tasks.  
 
Uses a very limited variety of 
complex syntactical forms and 
displays a lack of lexical range.  
 

 
Produces both short and longer 
utterances almost effortlessly 
on familiar topics, but 
encounters difficulty when 
dealing with complex topics.  
 
Hesitations are frequent 
enough to disrupt the flow of 
speech noticeably.  

 
Errors may occur in both simple 
and complex structures, which 
may sometimes impede 
communication.  
 
Some vocabulary may be 
inappropriate for the topic and 
style.  
 

 
Contributes to the development 
of familiar topics, but has 
difficulty developing complex 
topics. 
 
Can follow speech on familiar 
topics, but has difficulty following 
the interlocutor on complex 
topics.  

 
Uses a limited range of 
cohesive devices to link 
ideas.  
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20. Standard Setting/Benchmark Compositions 

 

15 essays & 14 reports were used in the standard setting and benchmarking procedure. The mean 

score agreed upon by the judges for each criterion is recorded below, followed by the candidates‟ 

writings in typed form. 

 
Script 

Essay 

Task 

Completion 

Topic 

Development 

Range of 

Language 
Accuracy Cohesion Final 

 

A1 

 

2 

 

2 

 

2 

 

1 

 

2 
Borderline Pass 

 

A2 

 

2 

 

1 

 

1 

 

1 

 

2 

 

Fail 

 

A3 

 

2 

 

2 

 

2 

 

2 

 

2 

 

Pass 

 

A4 

 

2 

 

2 

 

2 

 

1 

 

2 

Borderline 

Pass 

 

A5 

 

2 

 

2 

 

2 

 

1 

 

2 

Borderline 

Pass 

 

A6 

 

2 

 

2 

 

2 

 

1 

 

2 

Borderline 

Pass 

 

A7 

 

2 

 

2 

 

2 

 

2 

 

1 

Borderline 

Pass 

 

A8 

 

2 

 

1 

 

2 

 

1 

 

2 

 

Fail 

 

A9 

 

1 

 

1 

 

1 

 

1 

 

1 

 

Fail 

 

A10 

 

1 

 

1 

 

1 

 

1 

 

2 

 

Fail 

 

A11 

 

2 

 

2 

 

2 

 

1 

 

2 

Borderline 

Pass 

 

A12 

 

2 

 

2 

 

2 

 

2 

 

2 

 

Pass 

 

A13 

 

3 

 

2 

 

3 

 

2 

 

2 
Pass – High Pass 

 

A14 

 

2 

 

1 

 

2 

 

2 

 

2 

Borderline 

Pass 

 

A15 

 

2 

 

1 

 

2 

 

1 

 

2 

 

Fail 

 

B1 

 

2 

 

1 

 

2 

 

2 

 

2 

Borderline 

Pass 

 

B2 

 

2 

 

2 

 

1 

 

1 

 

2 

 

Fail 

 

B3 

 

1 

 

1 

 

1 

 

1 

 

1 

 

Fail 

 

B4 

 

2 

 

2 

 

2 

 

1 

 

2 

Borderline 

Pass 

 

B5 

 

1 

 

1 

 

1 

 

1 

 

1 

 

Fail 

 

B6 

 

1 

 

1 

 

1 

 

1 

 

1 

 

Fail 

 

B7 

 

1 

 

1 

 

1 

 

1 

 

1 

 

Fail 

 

B8 

 

2 

 

2 

 

2 

 

2 

 

2 

 

Pass 

 

B9 

 

2 

 

2 

 

1 

 

1 

 

2 

 

Fail 

 

B10 

 

2 

 

2 

 

2 

 

1 

 

2 

Borderline 

Pass 

 

B11 

 

2 

 

2 

 

2 

 

2 

 

2 

 

Pass 

 

B12 

 

1 

 

1 

 

1 

 

1 

 

2 

 

Fail 

 

B13 

 

1 

 

1 

 

1 

 

1 

 

1 

 

Fail 

 

B14 

 

1 

 

1 

 

1 

 

1 

 

1 

 

Fail 

 

TASK A 1 
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It‟s one of the sad realities of 21
st
 century‟s society that there are a lot of diseases, such as 

cancer and AIDS. The last 50 years has been made a lot of researches in the field of health. It‟s 

undoubtedly true that scientists are continuously developing new treatments  for these illnesses. 

However, all these cost to the government and we are not sure about the results of these 

experiments. A closer look shows that there are both positive and negative aspects to consider.  

On the other hand, it‟s undeniably true that these experimental medical treatments help us to 

save our life. There are a lot of possibilities, these treatments to be successful. Furthermore, we all 

know that these experiments started to the animals. So we were not sure about the results. But now 

these results are more realistic and acceptable from the majority of people. We are humans and not 

animals. I firmly believe that this should make as think more positively. In addition, by this medical 

experiments there is an earlier availability of treatment because as we know many people are in 

need of help.  

On the other hand, there are some disadvantages about this issue. It‟s undoubtedly true that 

there are unknown side effects. Of course, there is a huge risk being under these experimental 

medical treatments. Not only there are no safeguards for the participants, but also there are non-

human alternatives. This happens because these experiments have not 100% success yet.  

To sum up, I think that the positive aspects outweigh the negative ones and as a result I 

firmly believe that these experimental medical treatments should be made available to patients who 

are willing to take the risk. As the years past, scientists make new steps in the field of health and as 

a result there are a lot of possibilities for people to overcome their chrone illnesses.  

 

 

TASK A 2 

 

  In our days it is becoming more and more common to people, the development of new 

treatments for serious diseases. But there are many advantages and disadvantages of being available 

to patients, these experimental medical treatments.  

 First of all, it has to be said that lots of people die from diseases, such as cancer or AIDS. 

So, patients who are willing to take the risk, can be saved and this is very important. Moreover, it‟s 

true that in many countries in the world, there is availability of treatment.  

 On the other hand, there are also many disadvantages and lots of people are against in the 

availability of treatment. Firstly, there are some unknown side effects on human‟s health and 

serious dangers for the patient who take the decision to make it. Also, there isn‟t a safeguard for 

participants and this is very bad.  

 From my own experience I can recall, my grand-father, who has cancer. He was in a very 

bad condition and his doctor recommend him a new treatment which was in a experimental level. 

He take the difficult decision to do this and now he is seventy years old and very healthy, too.  

 To sum up, I think that experimental treatments should be available to patients but more 

practice and efforts must be done from scientists and the whole community.  

 

 

TASK A 3 

 

I think it is true to say that we live in a world full of diseases and illnesses. There are many 

arguments and debates on the implementation of experimental medical treatments. I firmly believe 

that experimental medical treatment has both positive and negative aspects.  

 

I think that such treatments might save people‟s live or even deter serious diseases, such as AIDS 

and cancer. However, we must consider that the side effects of experimental medical treatments are 

unknown and the patient‟s life may be in danger.  

 

Another relevant point is that if guinea pigs are humans and not animals, the results of the 

experiment would be more realistic. However, many people claim that humans should not be used 

for such experiments because the result might be bad: a death may occur.  
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Taking everything into consideration, I strongly believe that each individual should weight the pros 

and cons and take his or her decision.  

 

 

TASK A 4 

 

Since the dawn of civilization scientists used to experiment in every scientific field thus 

provide them with the right sort of knowledge. The developments of thechnology, espeicially of 

genetic engineering, contributed in medical science by creating more potent, plentifull and 

affordable drugs. However must be conducted comprehensive tests until their safety has been 

unequivocally assured.  

In this comprehensive tests, also called experimental medical tests, the participation of 

patients is significant. In my opinion, in order to a medicine be available to the public, sooner than 

usualy, it needs more realistic results and that is succeded by using humans in these experiments. 

In addition this kind, of experimental treatment offers some benefits to patients themselves 

as they have the opportunity to take drugs that may be a salvage for them. It‟s also a moral 

satisfaction for them as they became part of an experiment wich might offer cure for many diseases 

that continue to plague humanity.  

On the other hand there are some opponents who claimed that such an experimental medical 

treatment is no-salvation offering meshiah. The unknown  consequences of taking new drugs is an 

inevitable factor for patients to avoid a therapy like that. All these new, often potent drugs, have 

sometimes potential dive side-effects. In addition participants have no assurances about their health 

and especially their own lives.  

Experimental medical treatments are not so dangerous as their opponents portay them to be. 

It‟s crusial for every one, especially for a patient, to realise how grate an effort is being made in the 

medical sector, and offer his help whenever is needed.  

 

 

TASK A 5 

 

 Nowadays medical development is constantly increasing. Scientists try to invent or fabric 

new medications for lethal diseases overseeing any moral stop.  

 First and foremost one should undoubtfully admit that experimental medical treatments have 

improved human living. A new treatment may possibly save lives and become the first step to 

combat a harmful illness. Moreover eventhough scientists are not sure for the results nobody can 

deny that they are helpful and sometimes salvating.  

 However I support that their disadvantages overexist. Firstly there are unknown side effects. 

The medication usually used is inappropriate for our helth system and only seem like the last hope. 

Thus we ignore the results that next generations may receive. Additionally the alternatives used are 

completely non-human and the patients succumb at an immoral procedure trying to save 

themselves. So usually patients suffer without reason and lose their lives having achieved nothing.  

 So, personally I believe that experimental medical treatments should be avoided. They are 

definitely the only solution that could lead to the theatment but it could be tested in another way. 

More experiments could be done or testing on animals – which doesn‟t seem that moral but it is the 

only solution left. Finally only the right and secure treatment should be announced and not potential 

ones.  

 Concluding I would like to convey my firm belif that we shouldn‟t oppose to nature. Some 

diseases are uncurable, until now at least, and if nothing can be done to overpass them we shouldn‟t 

violet morality, human rights or personal rights.  
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TASK A 6 

 

 Nowadays, with the advances in technology, scientists have the opportunity to condact 

experiments in order to give solutions for serious deseases. This is a controversial issue that makes 

us think more about it.  

 The advantages of experimental medical treatment are crusial. To begin with, if they be 

proved efficient, they can deter many lives from suffering or, even worse, dying. In addition, the 

results would be much more trusting because human beings are being used and not animals. 

Moreover, they give to the patients the chance to recover much more quickly than before.  

 Nevertheless, the disadvantages of experimental medical treatments cannot be concidered 

insignificant. First of all, we don‟t know the dire side effects of it, since they are condacted for the 

first time. Furthermore, maybe the most important argument is about the ethic side of this matter. It 

is easily understandable that humans are not objects that can be used for any purpose. That‟s 

because they have a personality they want to protect. Last but not least, it‟s imperative that the 

human be unequivocally assured about his safety.  

 In conlusion, we all should concider about this issue profoundly because it‟s something that 

has invaded our lives and will continue to worry us. If someone believes that it‟s pros more than 

outweigh his cons, he is allowed to offer himself for the experiment. But, under no circumstances 

should the moral issue be forgotten.  

 

 

TASK A 7 

 

 Nowdays all sorts of science are advancing rapidly. Serious diseases such as cancer and 

AIDS in some cases can be treated. Although, the government doesn‟t allow that kind of treatments 

unless they were invented many years ago. That is a very serious issue which needs to be solved 

immediately as a lot of people lose their lives every year because of that.  

 I think that both sides have important reasons for their actions. In my point of view all the 

patients should have access to that kind of treatments. In the first place new experimental medical 

treatments are able to save a lot of lifes and they also give to the patients hope and faith that they 

will overcome their problem. Seldom can you meet a person, who suffers from cancer of AIDS, to 

refuse to take the risk. Furthermore the results which are more realistic are possittive enough and 

quite optimistic. It is vital for the patients to have an earlier availability of treatment. In that way 

they will save a lot of imperative time. Concluding, I recommend they have that great opportunity 

to get their lives back and fight for them with their own way. Nobody should have the right to stop 

them.  

 

 

TASK A 8  

 

In our days medical scientists are constantly developing new treatments for serious diseases. 

However, it is believed that it will take many years for the government to allow such treatments to 

be used on people. So, I would like to express my view on this subject, tell you more about it and 

finally I want to make you understand the matter better.  

First of all, I have to say that this issue is a controversial subject. So, it has both advantages 

and disadvantages. The first and the most important advantage of experimental medical treatments 

is the fact that by this way many lives are saved and so, much fewer people die or suffer from 

serious diseases. In addition to this, I believe that results can be more realistic than they would be if 

they had been taken by animals. Furthermore, I can say that making experimental medical 

treatments on people give us the opportunity to have an earlier treatment.  

On the other hand, this issue has also many drawbacks. Firstly, I think that there are not 

volunteers for this situation and even if there were volunteers, we wouldn‟t have safeguard for 

them. What is more, we may have unknown side effects. Therefore, it would be a very big risk for 

participants. Last but not least is the fact that there are non-human alternatives.  



THE ADVANCED LEVEL CERTIFICATE IN ENGLISH EXAMINATION 

 72 

To sum up, I believe wholeheartedly that experimental medical treatments is a very 

important issue in our society and we have to be very attentive with it. In my view, it would be a 

very good idea to do something like this, but only if there are volunteers who accept to take any 

risk.  

 

 

TASK A 9 

 

Most people believe that experimental medical treatments must be immediatly available to 

people, especially parents who are not reluctant in taking that risk. However is it correct? And if it 

is, why then is not allowed to that people?  

First of all, many of these experimental treatment have been successfully acompliced. Also 

other of them have been tested in animals. Consequently, it would be good to test these on people to 

save their lives. Furthermore, there is a big difference between testing on people and testing on 

animals. Because, if all these treatment test on people, the results will be more realistic. Moreover, 

if government allow to do that, it will be earlier availability of treatment and all the people who 

suffer from cancer and AIDS will may get over as soon as possible.  

On the other hand, these experimental medical treatments, bue to not being tested for a long 

time, may have unknown side effects. These can cause more problems to them and make things 

more complicated. Also, there is no secure for all the parents that is going to take part in that. If 

something unpredictable happens the will suffer more, for the rest of theirs lives. Finally, because 

of there is not being human alternatives it is something that may scare the scients to allow that 

experiment at the “suffering market”. 

 

All in all, there is really something to be done I thing that these experimental treatments  must not 

be tested to people who suffer from those virus because of the danger and effects that they referred 

above and they can cause additional problems to the pour suffering people and especially parents. 

Concequently our future will become worst and cruel than better.  

 

 

TASK A 10 

 

 Nowadays, scientists are trying to develop and find new methods to cure illnesses that are 

torturing mankind for ages. All their research is based on experimental medical treatments. But, if 

they want to know what kind of effects will these medicines (found by them), will have on sick 

people they have to try them on patients, don‟t they?  

 This need has brought up a very important issue. Should medical experiments be tested on 

people? Others say yes, other say no.  

People who support testing on humans say, that, this testing could save a patient‟s life.  Scientist 

add that, there would be more realistic results in real patients than if we did the test in animals. And 

also, if we see the positive effects and results the treatment would have on people that suffer form 

an illness, we could “move things on” so that this treatment could be available earlier at the crowd 

suffering.  

 On the other hand a group of individuals, focus on the potential unknown side effects that 

the treatment could have. They add that there are no safeguards for the participants in such 

experiment at all, and lastly they say that it‟s againt morality.  

 So I guess I have to say, that a person should consider the matter twice, before he tries a 

cure like that, even if he thinks it‟s for his own sake.  
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TASK A 11 

 

 Nowadays, more and more new treatments for serious diseases are developed by medical 

scientists. However, it may take a lot of time for these treatments to be allowed to by used. But 

some patients, who are going to die from illnesses such as cancer and AIDS, take the risk of using 

such treatments. This risk has positive and negative aspects, as well.  

 

 To begin with, if the new treatment is the only opportunity for the patient to save his life, he 

or she take the risk. Moreover, if the treatment has good results in one patient, more patients will 

save their lives, as well. Furthermore, new treatments may be more powerfull than other therapies 

and they may be have more realistic results.  

 

 On the other hand, a new treatment may have harmfull side effects to the patient and make 

his health even worse. As regards the participants safeguards, there are no safeguards for the 

participants as scientists do not know for sure whether there are any side effects or not. Finally, 

patients have no alternatives as these treatments is their last opportunity to save their own life.  

 

 To sum up, despite the fact that patients do not know what the results of such treatments will 

be, they should take the risk of using these treatments and give theirselves a last opportunity to save 

their lives.  

 

 

TASK A 12 

 

 Nowadays science has been developed in a high level and many diseases are no more 

considered as fatal. Even thought experiments are made on animals, it is vital that the patients have 

access in experimental medical threatments.  

 It is a matter of life and death for some people, so it would be best for them to participate in 

an experiment like this in order to gain their life. Certainly, this could only happen if the patien is 

strong enough to deal with the side effects and the severity of the situation.  

 Tests on animals are not always the same as they are on humans. With humans, the results 

are faster and more reliable. It is for sure that if the experiments were made in patients we would 

earn more time money and human lifes.  

 Another reson why a great majority of people is in favor of experimental medical treatments 

is, that the treatment is faster. It would be better if many people could be saved in a short period of 

time, instead of saving one patient after many experiments an animals.  

 It is believed in some quarters that scientist put the patiens‟lifes in danger, as the side effects 

are not known, but on the other hand the patients should decide for their lifes.  

 To sum up, from my persective, experimental medical treatments should be available to 

patients and the government should contribute in this not be against it.  

 

 

TASK A 13 

 

 Nowadays it is an undisputed fact that new treatments for serious diseases are being 

constantly developed by medical scientists in order to cure serious diseases, such as cancer and 

AIDS. However, as the effects can not be predicted if takes many years for the scientists to do 

experiments and allow such treatments to be used on people.  

 To begin with, from a psychological standpoint new methods and techniques being 

developed encourage people who suffer from a disease that there is a distinct possibility of saving 

their lifes and improvement of their health. Furthermore, as a regard to the educational aspect of 

medical treatments, it is very important people to be informed about he scientif and technological 

achievements and their realistic results in many cases on humans. Finaly I am convinced that the 

earlier availability of treatment will eliminate every ethical qualm that some people may have.  
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 On the other hand the unknown side effects of experiments furthers some people to be 

reluctant and prejudiced to such methods and experiments. What‟s more suddenly in many cases 

there are no safeguards for participants that makes them feel insecure and frightend with noone to 

ensure them about the results. Finally it is acceptable that these methods use non-human 

alternatives.  

Taking everything into account, I am convinced to support the experimental medical treatments 

because they provide more strengths than weaknesses. It is crucial to avoid abuses and everything 

must be done to improve peoples life with respect and patience.  

 

 

TASK A 14 

 

 In this day and age, more and more medical scientists are constantly developing new 

treatments for solemn diseases, such as AIDS and cancer. Nevertheless, it will take many years for 

the government to permit such treatments to be used on people.  

 To start with, there are several advantages on experimental medical treatments on humans. 

First and foremost, by developing new treatments for illnesses results in saving many lives who 

have contracted a serious disease. A further benefit, is that the results of the treatments would be 

more realistic in people than in animals. In addition to that, the availability of treatment would be 

earlier.  

 On the other hand, there are disadvantages as well. To begin with, one of the main 

drawbacks on experimenting medical treatments on humans is that the side effects sometimes are 

unknown. In addition to that, usually scientists are uncertain of what the precautions would be. 

Moreover, a very convincing negative point is that nobody guarantees the safety of the people who 

take part in these kind experiments. Last but not least, taking this kind risk would be very perilous.  

 In conclusion, taking all the above into account, I firmly believe that experimental medical 

treatments should be used on people in order to save lives who suffer from serious diseases. 

Nonetheless, we have to consider the drawbacks too.  

 

 

TASK A 15 

 

 Recently in Great Britain there have been some studies which have shown that scientists 

have found treatments for a lot grave diseases. However, the goverment doesn‟t let us to use them. 

Educators claim that these methods‟ effects aren‟t clear. I, personally, believe that the experimental 

medical treatments have both pros and cons.  

 On the one hand these treatments have a lot of advantages. To start with, they save our lives. 

When we have a health problem we can use them and we will cure it. In addittion to this, treatments 

have more realistic results despite the fact that they are examined at animals. So we are sure about 

the concequences. Finally, the availability of treatment is earlier and in this way we can be better 

and quicker informed.  

 But, on the other hand the disadvantages are numerous, too. First of all, we don‟t known the 

side effects. Thus, sometimes these methods have unexceptable results, which we aren‟t able to 

face. What is more, there aren‟t any safeguards for the participants. So, the people fear to have any 

of these medical treatments. Last but not least, we haven‟t any other non-human alternative and in 

this way people don‟t want to have in danger their lives.  

 In conclusion, I strongly believe that we should use the experimental medical treatments. 

However, both the doctors and the people should be very careful and responsible.  
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TASK B 1 

 

Introduction 

The aim of this report is to inform you about the condition of the International Cuisine Restaurant 

which I have recently visited. It is based on my personnal views and my notes which were made 

during my last visit.  

 

General Impression 

Firstly, I would like to mention that I.C.R. is a really famous restaurant where many people and 

especially celebrities have dinner. Its well-decorated facilities and its well-prepared meals are the 

main factors that attract so many clients. However, this is only what an average client can see. After 

my visit, I can ensure you that if the clients are informed about the condition of the kitchen and not 

only, this restaurant will have a great loss. I am going to explain you right now why I support this 

statement.  

 

Bad Condition 

Firstly, I would like to inform you about the condition of the kitchen which was anacceptable. 

There were millions of cockroaches and the walls were in a bad shape. Moreover, the chef did not 

follow the rules of the personal hygiene. I hope that you know that this might cause illnesses. 

Finally, the toilets for the staff were disgusting and surely their construction did not follow the rules 

of personal hygienice. As you can figure out the condition of eh ICR was terrible.  

 

Conclusion 

To conclude, I hope that you will consider the proposed report and choose wisely neither to close it 

down or not. However, if you want my personal advice, you should be very strict and not at all 

generous.  

 

 

TASK B 2 

 

To: Mr Tom Smith      Date: 06/24/2006 

From: Joan Thomson 

Subject: Conditions on the International Cuisine Restaurant and Suggestions 

 

Introduction: The purpose of this report is to give a clear picture about the conditions on the 

International Cuisine Restaurant and to suggest some ways to improve them.  

 

Kitchen 

The kitchen was completely dirty and the ideal paradise for cockroaches. The floor was full of 

sports and crumbles and many devices such as fridge had not been cleaned for weeks. What I 

recommend is more cleaning staff to be hired and every night the personnel to clean up the kitchen.  

 

Toilets 

There was two toilets. The public one was in very good condition. However, the toilet for the staff 

was absolutely disgusting and it was smelling awfully. I propose to impose some rules to the staff in 

order to be more careful and to understand that by obeying the rules protect their health.  

 

Staff 

The staff was composed by five waiters, two cookers and the chef. The chef was unbelievable  
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TASK B 3 

 

From: Peter Adams 

To: The owner of the International Cuisine restaurant 

Subject: Some actions that should be taken on Restaurant 

 

Introduction 

Having visited the International Cuisine Restaurant, I would like to write a report suggesting some 

actions that need to be taken.  

 

Facilities 

First of all, I would like to inform you about the staff. Chef is not a good cooker and visitors usually 

complaint. Moreover the hygiene is terrible and a large number of people have problems. Another 

important point is that waiters are not polite. They are rude and their behavior is inacceptable. What 

is more, there are not clear and visitors are very disappointed.  

Furthermore, toilets are very dirty, because the staff do not clean it and there is only one for all 

visitors. In addition there is only one toilet for the staff. They are all ought to go to the same toilet 

and usually there is problem of hygiene. Moreover, the facilities in kitchen are not satisfying 

because of many reasons. Firstly, none is responsible for the kitchen and it is ever dirty, so dishes 

that will be served are not suittable. Furthermore, some tons and cockroaches do not conserved, so 

it is they are unsuittable for visitors. Finally, another point is that the rotten stuff is in fridge and I 

could say that it is terrible and in this way the restaurant will lose many customers. The most 

important thing is that when the staff want to come back home and there are some visitors in 

restaurant, some waiters behave badly and visitors feel intruder.  

 

Recommendation 

In my opinion, the International Cuisine Restaurant should be closed down immediately, otherwise 

there will be a large amount of complaints after two months, for instance.  

 

Conclusion 

Restaurants like the International Cuisine Restaurant should not be opened because they are very 

dangerous for their customers.  

 

 

TASK B 4 

 

INSPECTION OF THE INTENATIONAL CUISINE RESTAURANT 

 

Introduction 

 

The aim of this report is to estimate the quality of hygiene that there is in the particular restaurant 

and propose some measures that have to be implemented immediately.  

 

Kitchen – dining area 

 

The kitchen was found in a bad condition due to the fact there filthiness dominated. During the 

inspection, a whealth of cockroaches appeared under the sink. What is more, in the fridge there was 

rotten stuff, which would be consumed by the customers of the restaurant. However, the situation in 

the dining area was much better. Not only was it unstained, but it also provided the customers with 

good ventilation.  

 

Toilets 
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The public toilet, which was used by the costumers, was very cleaned. Moreover, soap and towels 

were affected, so that they would be able to wash their hands. Nonetheless, the staff‟s toilet was 

absolutely disgusting. It seemed as it had not been cleaned for ages.  

 

Staff 

 

The chef, who prepared the meals, had terrible personal hygiene. His uniform was spilled with 

sauces. Unlike him, the waiters were clean and very helpful. They made the customers feel 

comfortable.  

 

Conclusion 

 

It would be a good idea if the International Cuisine Restaurant closed down. It is true that a 

phethora of enhancements need to be made, so that the particular restaurant meets our standards. 

Until then, it is advisable that people do not have their meals there.  

 

 

TASK B 5 

 

The purpose of this report is to comment on my visiting to the famous International Cuisine 

Restaurant in Athens and suggest some solutions.  

 During my visiting I admired the constraction and the decoration of this building, so I 

decided to make some notes. First of all, I must mention that while I was entering in, I was 

surprised by the whole situation. For example, when I was entered in the kitchen, I saw that it was 

very dirty, there were cockroaches, tons under the sink and rotten stuff in fridge. Also, as regard the 

staff, I can say that the chef cooked with a terrible personal hygiene, and the waiters were cleaning 

the restaurant during their shift. Moreover, there weren‟t neither many public toilets not staff toilets, 

but one toilet for each one. The public toilet was great but the staff toilet was disgusting. 

Furthermore, the dining area was spotless, and there was good ventilation. At the end, I want to 

mention that there wasn‟t recommendation, maybe it was closing down. 

 To sum up, I have to say that the government must take my measures about all this situation 

not only in restaurants, but in bards or caffes etc. Maybe the only solution for this problem is to 

control all these places by installing some cameras in each place and punish the proprietor of each 

place if he or she don‟t conform to the law.  

 

 

TASK B 6 

 

After having visited the International Cuisine Restaurant, I have prepared a report about the 

facilities and the staff.  

 

First of all, I want to express my strong dissatisfaction with your dirty kitchen. As I could see all the 

ingredients for your foods that were in the fridge were rotten. Also I find some tons under the sink. 

The situation was awfull. In addition, the staff toilets were dirty, without any paper and soap for 

their hands. In contrast the toilers for the customs were very clean. Another thing that added in the 

list of the incorrect information that customers have for you restaurant is that you chef is friendly 

and helpful. That was not the reality, because when I asked for the chef coming, he refused. On the 

other side the waiters, were very helpful, clean, polite and friendly.  

 

It is high time you to change the situation of yours internation cusine restaurant. It would be a nice 

idea if you clean your kitchen and buy fresh meat, begetables, fruits and other ingredients. 

Moreover you are in great need of improving the staff‟s toilets, because the staff must be clean 

(remember that they work in a restaurant) At the end I believe that you should change the chef with 

another person.  
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In conclusion, I want to remind you that a restaurant, should be clean, provide a huge and fresh 

variety of foods and the staff should be friendly and helpful. Please if you can not improve the 

situation immiadiately, it will be better to close the restaurant for yours, staff‟s, customs good and 

health.  

 

 

TASK B 7 

 

Introduction 

 The aim of this report is to give an overview of the advantages and the disadvantages of the 

International Cuisine Restaurant and to suggest what actions need to be taken immediately for 

improving the situation.  

The kitchen 

 To begin with, in that room all were dirty. The floor wasn‟t spotless and also it was noticed 

that all the glasses and the dishes wasn‟t washed well. Moreover, there were tons under the sink and 

rotten pieces of meat in the fridge. All in all, the kitchen was inacceptable! It would be advisable to 

have it cleaned as soon as possible.  

 The Toilets 

 On the one hand the toilets which are offered to the public was great! On the other hand the 

toilets for the staff was disgusting. There was an awful smell and there wasn‟t any toilet paper. 

Seeing that mess, it is worthwhile considering clean it immediately.  

 The Staff 

 Last but not least it must be mentioned that the waiters of the restaurant were clean, contrary 

to the chef who had a terrible personal hygiene.  

 Recommendation 

 It is recommended close the “International Cuisine Restaurant” down but before it must be 

cleaned.  

 Conclusion 

In short, if we do some things for improving the situation to restaurant the customers will be, surely, 

happier even absolutely satisfied.  

 

 

TASK B 8 

 

To: The Supervisors of the Health Department 

From: N. Styliaras 

Re: International Cuisine Restaurant Inspection 

Date: 6/24 

 

Introduction 

 As requested, I have carried out a thorough inspection of the International Cuisine 

Restaurant and now I am submitting the report in order to apprise you of its condition.  

Kitchen 

I regret to say that I was really disappointed by the condition of the kitchen. The walls and 

nearly everything in there was covered in filth. Consequently, cockroaches had infested the kitchen, 

mainly under the sink, where the situation was desperating. In addition, a great deal of the products 

were rotten. However, there were kept in the refridgferator.  

Dining Area 

 On the other hand, the dining area was quite satisfying. The walls, the tables and the chairs 

were very clean and so were all the furniture. I also checked the ventilation system and ensured that 

it was working properly.  

Toilets 

 I was rather confused about the toilets. The public one covered all the hygiene requirements 

but I cannot claim the same about the staff toilet. It was very dirty and disgusting and I do not think 

that it can be used by anyone.  
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Staff 

 First of all, I have to say that the chef was really inappropriate for his post. He was 

completely untrained about hygiene, therefore could not properly prepare the food. On the contrary, 

the waiters were clean and seemed well-trained about the hygiene conditions that should exist in a 

good restaurant.  

Recommendation 

Taking everything into account, I firmly believe that this restaurant is not able to provide a 

satisfying dinner to anyone and, hence should be closed down.  

 

 

TASK B 9 

 

Two days before, I visited the International Cuisine and fortunately, I made important notes 

about the situation of the restaurant, which was not very satisfying.  

Firstly, I want to mention that the kitchen was very dirty and there was rotten stuff in fridge 

cockroaches under sink. I think that, this problem is the most important because it‟s very dangerous 

for the clients, to eat so dirty and of a bad quality foods.  

A problem which is also dangerous is that the toilets of the staff are disgusting and very 

dirty, so the people who use them are in danger because of the maladies that there being developed. 

However, the toilets of the public are great.  

Secondly, I must inform you about the terrible personal hygiene of the chef, who was 

disgusting, dirty and not well qualified.  

Finally, I think that you must know about he situation in the dining area which was spotless 

and not as clean as it had to be. The tables were not cleaned and the floor was too dirty. An also big 

problem was that the plates were not well-cleaned and the refreshments had passed their weather.  

I strongly believe that this area restaurant must be close down because is dangerous and 

very bad for the image of the city.  

I wish that my notes were useful.  

 

 

TASK B 10 

 

To: Health Department Supervisors 

From: Athina Karaiskou, health inspector 

Subject: Evaluation of International Cuisine Restaurant and recommendations 

Date: 24
th

 June 2006 

 

Purpose 

This report contains the relevant information concerning the evaluation of International Cuisine 

Restaurant as well as my recommendations, subsequent to my visit.  

 

Place 

Firstly, you should be informed about the kitchen‟s dining area‟s and toilets‟condition. Having paid 

a visit to this restaurant, I realized that the kitchen was in an awful condition, as it was filthy, with 

loads of cockroaches remaining in it and tons of rotten stuff in the fridges. A solution to this 

predicament is to hire more cleaners to take care of the kitchen and become certain that the quality 

of food proferred will be far higher than it currently is. As far as the dining are is concerned, it 

ought to be mentioned that it was so impeccable a place. Not only was it clean, but also it had 

excellent ventilation. In my opinion, it is one of the sections that does not require any 

improvements. Last but not least, it must be stated the only the public one was perfect, but the same 

could not be reported for the one of the staff which was without a doubt disgusting. To my mind, it 

should be cleaned more frequently and in a more efficient way.  

 

Staff 
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The waiters were unbelievably kind, clean and willing to aid customers. Only the chef surprised me 

by his unacceptable personal hygiene. I beem than another one should be employed rapidly in order 

to ensure the clients‟ health.  

 

Recommendations 

Although the waiters, the dining hall and the public toilets can really impress the guests of the 

restaurant have to refer that the same did not occur neither in the chef‟s behavior not in the staff‟s 

toilet or kitchen. Personally, unless any improvements are observed immediately I trust that this 

restaurant should longer be open.  

 

 

TASK B 11 

 

To: Supervisors  in the Health Department 

From: C.Smith (health inspector) 

Re: Outling the disadvantages of the International Cuisine Restaurant 

Date: 24/6 

 

In my capacity as health inspector, I am submitting this report so as to apprise you of the dominant 

conditions in the Internationa Cuisine Restaurant.  

 

Drawbacks 

 

Having visited this specific restaurant, I was surprised to see such a mess. First of all, the kitchen, 

which is supposed to be the most important part of the restaurant, was rather dirty and full of litters. 

I thought that it was unacceptable. What is more, I found a large quantity of food which had passed 

out its expiration date. I was really terrified by all this mess that I started to understand the 

customers‟ complaints. To continue with, I went to the toilets which were divided into the public 

one and the staff one. The first one was in quite a good condition but the latter one was totally 

unhealthy and unsuitable for use since it was clearly visible that it hadn‟t been cleaned for a long 

period. As far as the personnel is concerned, the chef didn‟t adhere to the hygienic regulations in 

contrast with the waiters who were perfect.  

 

Recommendations 

 

1. A good proposal, so as to regain a good reputation, would be to renovate thoroughly the whole 

restaurant.  

2. It would be advisable to retrain all the staff, including also the chef, as well as change their 

decoration, Begining with the kitchen and going on with the dining area and the toilets.  

2. If it is not feasible to renovate it, due to several reasons, then it would be essential to close it 

down as it does not meet the high standarts of our health department.  

 

To summarise, I hope that my report help you a lot. It is my firm belief that you take all these above 

into account and make the right decision.  

  

 

TASK B 12 

 

 Having visited the International Cuisine Restaurant I am writing this report in order to 

evaluate my results of the visit. There were both positive aspects and shortcomings. 

 

Advantages 

I am pleased to mention that the public toilets were great and clean, with an excessive system of 

coordination as well as they offered the best services for the customers. Secondly I impressed 

positive by the waiters. They were not only friendly and always helpful to every visitor, but also 
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absolutely clean to their services. Thirdly I can say that I have excellent impressions too, in the 

dining area of the Restaurant. The ventilation was really very good, outrageous! 

 

Disadvantages 

On the other hand, I am disappointed with some happenings that didn´t come up to my 

expectations. First of all the kitchen had only drawbacks to present. It was very dirty not only in the 

floor, but also in the walls. Furthermore, there were rotten stuff in fridge, that someone could 

wonder how many years are the products over there! I think that another negative point is in the 

sector of staff. The only chef in the Restaurant had awful personal hygiene. This is only hazardous 

for the customers who taste his meals.  

 

Recommendation 

According to my opinion the significant International Cuisine Restaurant wasn´t suitable for us. I 

would suggest to look somewhere else for a better offer.  

 

 

TASK B 13 

 

The purpose of this report is to suggest what actions need to be taken immediately about 

your restaurant. I have recently visited it and it was not at my expectations.  

 

Problems at kitchen 

Your kitchen was very dirty and unhealthy for your staff. Another point that should be 

mentioned is that cockroaches and tons were under the sink where may be mouses or something 

else to make them untasty and unhealthy. Moreover, there was rotten stuff in fridge.  

 

Solutions 

You have to clean the kitchen immediately as all your clients would be complained. Also, 

you can hire a person to clean it up if you cannot.  

 

Problems at Dining Area 

At dining area there were many problems, too. It was spotless but it has a good ventilation. 

One should bear in mind that many of the tables were near to kitchen so some strange smells were 

come out.  

 

Solutions 

You can change the dining area by moving some tables outside. But before you do it clean 

your garden.  

 

Problems at Toilets  

Toilets for the public were great as it was one for women and one for men. But the toilets 

for the staff were disgusting, as it was only one for both sexes.  

 

Solutions 

You may build some toilets for the staff and of course for the public, too.  

 

Problems about the staff 

 Last but not least, your chef has a terrible personal hygiene but your waiters were all clean. 

In addition, I noticed that all the waiters were dressed with the same clothes which are a white T-

shirt and a black trousers. That is a very good point.  

 

Solutions 

 I think you have to change the chef as he cooks everything in there so we don´t wand a 

terrible personal hygiene, too.  
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 In conclusion, it is my strong belief that you have to make a lot of changes in your 

restaurant. If you cannot afford them, I am sorry but you have to close it down.  

 Thank you for taking my opinion into consideration.  

 

 

TASK B 14 

 

To Supervisor 

Form Dimitris Mantzoutos 

Topic Visit at the International Cuisine Restaurant 

 

Introduction 

The aim of this report is to inform you about the situation at the International Cuisine Restaurant 

which I lastly visited.  

 

Facilities 

I firstly visited the kitchen, but what I saw was disgusting. The situation in the kitchen was pretty 

awful. The staff shouldn´t have cleaned for almost a month. Nothing wasn´t in the place it should 

be. The plates were remaining dirty and none didn´t care to wash them up. Then I visited the toilets. 

First I went to the toilets which is available for the public. I was astonished. Everything was realy 

clear, there was no connection with the kitchen. The floor seemed to be like a miror, and everything 

was working realy good. But then I went to the toilets which are available for the staff. It seemed 

like I went back to the kitchen. There were no bins for the litters, the majority of the doors were 

about to get off and none didn´t want to clean it up.  

 

Staff 

After my visit to the facilities, I decided to check and the staff, to see if every thing were fine. I 

decided to start from the chef, but I was realy disappointed from his terrible personal hygiene. He 

couldn´t have had a bath for about a week. Then I went on to the entire staff. The situation there 

was very good. Everyone was realy clean, their uniforms were ironed and everyone had a good 

appearance. They were really helpful, and always cheerful. ` 

 

Conclusion 

To sum up, I think that they hygiene in this place isn´t very good and if they don´d do something 

about it, I don´t think we´ve got another choice but to close it down.   
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APPENDIX B: DESCRIPTORS USED FOR FAMILIARIZATION 

 

 

The descriptors in each table below are mixed in order for the judges to identify each level, as 

part of the familiarization processes 

 

 

Level OVERALL LISTENING COMPREHENSION 

 Can understand standard spoken language, live or broadcast, on both familiar 
and unfamiliar topics normally encountered in personal, social, academic or 
vocational life. Only extreme background noise, inadequate discourse structure 
and/or idiomatic usage influence the ability to understand. 
 

 Can understand phrases and expressions related to areas of most immediate 
priority (e.g. very basic personal and family information, shopping, local 
geography, employment) provided speech is clearly and slowly articulated. 
 

 Can understand the main ideas of propositionally and linguistically complex 
speech on both concrete and abstract topics delivered in a standard dialect, 
including technical discussions in his/her field of specialization. Can follow 
extended speech and complex lines of argument provided the topic is 
reasonably familiar, and the direction of the talk is sign-posted by explicit 
markers. 
 

 Can understand enough to follow extended speech on abstract and complex 
topics beyond his/her own field, though he/she may need to confirm occasional 
details, especially if the accent is unfamiliar. Can recognize a wide range of 
idiomatic expressions and colloquialisms, appreciating register shifts. Can 
follow extended speech even when it is not clearly structured and when 
relationships are only implied and not signaled explicitly. 
 

 Can understand straightforward factual information about common everyday or 
job related topics, identifying both general messages and specific details, 
provided speech is clearly articulated in a generally familiar accent 
 

 Can understand the main points of clear standard speech on familiar matters 
regularly encountered in work, school, leisure, etc., including short narratives. 
 

 Can follow speech which is very slow and carefully articulated, with long pauses 
for him/her to assimilate meaning. 
 

 Has no difficulty in understanding any kind of spoken language, whether live or 
broadcast, delivered at fast native speed  
 

 Can understand enough to be able to meet needs of a concrete type provided 
speech is clearly and slowly articulated. 
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Level UNDERSTANDING CONVERSATION BETWEEN NATIVE SPEAKERS 

 Can generally follow the main points of extended discussion around him/her, 
provided speech is clearly articulated in standard dialect. 

 

 Can with some effort catch, much of what is said around him/her, but may find 
it difficult to participate effectively in discussion with several native speakers 
who do not modify their language in any way. 

 

 Can easily follow complex interactions between third parties in group 
discussion and debate, even on abstract, complex unfamiliar topics. 

 Can generally identify the topic of discussion around him/her, when it is 
conducted slowly  
and clearly. 

 Can keep up with an animated conversation between native speakers. 

 

 

Level LISTENING AS A MEMBER OF A LIVE AUDIENCE 
 Can follow a lecture or talk within his/her own field, provided the .subject matter 

is familiar and the presentation straightforward and clearly .structured. 
 

 Can follow specialized lectures and presentations employing a high degree of 
colloquialism, regional usage or unfamiliar terminology. 

 Can follow most lectures, discussions and debates with relative ease. 
 

 Can follow in outline straightforward short talks on familiar topics provided these 
are delivered in clearly articulated standard speech. 

 Can follow the essentials of lectures, talks and reports and other forms of 
academic/professional presentation which arc propositionally and linguistically 
complex. 

 
 

Level LISTENING TO AUDIO MEDIA AND RECORDINGS 
 Can understand the information content of the majority of recorded or 

broadcast audio material on topics of personal interest delivered in clear 
standard speech. 

 Can understand and extract the essential information from short, recorded 
passages dealing with predictable everyday matters which are delivered slowly 
and clearly. 

 Can understand a wide range of recorded and broadcast audio material, 
including some non-standard usage, and identify finer points of detail including 
implicit attitudes and relationships between speakers. 

 Can understand the main points of radio news bulletins and simpler recorded 
material about familiar subjects delivered relatively slowly and clearly. 

 Can understand most radio documentaries and most other recorded or 
broadcast audio material delivered in standard dialect and can identify the 
speaker's mood, tone etc 

 Can understand recordings in standard dialect likely to be encountered in 
social, professional or academic life and identify speaker viewpoints and 
attitudes as well as the information content. 
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Level OVERALL READING COMPREHENSION 
 Can read straightforward factual texts on subjects related to his/her field and interest with 

a satisfactory level of comprehension. 
 

 Can understand short, simple texts on familiar matters of a concrete type which consist 
of high frequency everyday or job-related language. 
 

 Can read with a large degree of independence, adapting style and speed of reading to 
different texts and purposes, and using appropriate reference sources selectively. Has a 
broad active reading vocabulary, but may experience some difficulty with low frequency 
idioms. 
 

 Can understand in detail lengthy, complex lexis, whether or not they relate to his/her 
own area of specialty, provided he/she can reread difficult sections. 
 

 Can understand very short, simple texts a single phrase at a time, picking up familiar 
names, words and basic phrases and rereading as required. 
 

 Can understand and interpret critically virtually all forms of the written language including 
abstract, structurally complex, or highly colloquial literary and non-literary writings. 
Can understand a wide range of long and complex texts, appreciating subtle 
distinctions of style and implicit as well as explicit meaning. 
 

 Can understand short, simple texts containing the highest frequency vocabulary, 
including a proportion of shared international national vocabulary items. 
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Level GRAMMAR 
 Learners show limited and unsystematic control of a few simple grammatical 

structures and sentence patterns. Learners can only form simple main clauses but not 
necessarily accurately. They know the personal pronouns in their basic form. Learners 
know the most frequent question words and can produce some formulaic questions. 
They can also respond to these basic questions, e.g. Who are you? Where do you 
come from? Do you speak English? 

 Learners have a good control of all basic grammatical structures and they can 
sometimes produce complex structures accurately, i.e. they have some control of the 
passive voice, conditionals and modal verbs. They can use conjunctions in order to ex-
press causal and conditional relationships. They have a good command of most 
adverbs. They can use articles for the most part appropriately. They can also use 
pronouns quite systematically. Learners know the comparison of adverbs. Learners 
show some ability to vary their usage through paraphrases. 

 Learners show an accurate control of a very broad range of grammatical structures; 
they can use e.g. passive voice, inversions, and complex conditionals. They can choose 
structures that fit the topic and style / genre of the text very well. They can also vary 
their usage through paraphrases flexibly and naturally. Learners have a very good 
command of the conventions of written language. 

 Learners have a repertoire of frequently used grammatical patterns, which they can use 
reasonably accurately. They know the past tenses and can produce both their positive 
and negative forms. Learners know the basic principles of constructing passives. They 
know the comparison of adjectives. They can formulate the most frequent expressions 
and clause types accurately; they can use e.g. some conjunctions, auxiliary verbs and 
frequent adverbs systematically. They know the basic word order well. 

 Learners use some simple structures correctly. They can use the most frequent verbs in 
the basic tenses (present and simple past). They can use verb forms in other than the 
basic tenses only in fixed phrases, e.g. / would like to have coffee. They can formulate 
simple sentences and combine them to some degree by using the most frequent 
conjunctions, e.g. and, or, because. Learners can form simple questions and negations 
with the most common auxiliary verbs (e.g. can). They can use personal pronouns more 
or less systematically to distinguish between singular and plural and between simple 
cases, e.g. them v. their. 

 Learners can produce complex expressions, such as relative clauses naturally and 
accurately. They know the standard written language conventions, e.g. punctuation 
marks (including commas and abbreviations). Learners can use many phrasal verbs 
and prepositional expressions naturally. They can use articles also in many less 
frequent contexts. They may make occasional mistakes in rare or complex structures. 
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Level VOCABULARY 
 Learners can use the synonyms and opposites of many common words in different 

contexts. They can recognize words with more than one meaning, e.g. back a car/back a 
proposal. They know also a number of frequently-used idioms. Learners recognize and 
know how to use the basic word formation principles, e.g. note -notify; fur-furry; accident 
- accidental; paint-painting. They can express meanings by adding prefixes and affixes 
to familiar words, e.g. to re-send a message; to have an after-dinner nap. 
 

 Learners know the approximate meaning of around 500 words used in the most common 
contexts. They can use some words and phrases meaningfully in everyday contexts. 
Learners can recognize the opposites of the most common words, e.g. good - bad, man - 
woman, can recognize the meaning of the most simple derived words, e.g. teacher, 
shopper. 
 

 Learners can understand and use abstract, figurative, idiomatic and colloquial language 
as appropriate to the situation. They can combine words idiomatically and know their 
collocations also in less frequent contexts. 
 

 Learners know and can use everyday vocabulary related to a range of basic personal and 
familiar situations. They know the opposites of very frequent words, and can recognize 
synonyms for some words. They recognize some basic principles of word formation, and 
can also apply some of them, e.g. to drive- a driver. 
 

 Learners have a good command of vocabulary related to everyday situations. They can 
use a range of prefixes to produce opposites to basic words. They know a number of 
principles of word formation, e.g. To agree - agreeable; a verification -to verify. They can 
use the synonyms of some very common words, e.g. nice - kind (person). They can use 
some frequent collocations, e.g. a tall girl - a high mountain. 
 

 Learners can vary expressions idiomatically by using parallel phrases, synonyms and 
opposites. They know the synonyms and opposites of less common words, e.g. know 
how to use vast, abundant, and scant. They know many collocations for a range of 
contexts, and can choose words in a context-sensitive way. Learners know word 
formation not only for normal words but also for less common expressions. 
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Level COMMON REFERENCE LEVELS: GLOBAL SCALES 
 Can understand sentences and frequently used expressions related to areas of 

most immediate relevance (e.g. very basic personal and family information, 
shopping, local geography, employment). Can communicate in simple and 
routine tasks requiring a simple and direct exchange of information on 
f a m i l i a r  and routine matters. Can describe in simple terms aspects of his/her 
background, immediate environment and matters in areas of immediate need. 
 

 Can understand the main ideas of complex text on both concrete and abstract 
topics, including technical discussions in his/her field of specialization. Can 
interact with a degree of fluency and spontaneity that makes regular interaction 
with native speakers quite possible without strain for either party. Can produce 
clear, detailed text on a wide range of subjects and explain a viewpoint on a 
topical issue giving the advantages and disadvantages of various options. 
 

 Can understand the main points of clear standard input on familiar matters 
regularly encountered in work, school, leisure, etc. Can deal with most situations 
likely to arise whilst traveling in an area where the language is spoken. Can 
produce simple connected text on topics which are familiar or of personal 
interest. Can describe experiences and events, dreams, hopes and ambitions 
and briefly give reasons and explanations for opinions and plans. 

 Can understand a wide range of demanding, longer texts, and recognize 
implicit meaning. Can express him/herself fluently and spontaneously without 
much obvious searching for expressions. Can use language flexibly and 
effectively for social, academic and professional purposes. Can produce clear, 
well-structured, detailed text on complex subjects, showing controlled use of 
organizational patterns, connectors and cohesive devices. 

 Can understand and use familiar everyday expressions and very basic phrases 
aimed at the satisfaction of needs of a concrete type. Can introduce him/herself 
and others and can ask and answer questions about personal details such as 
where he/she lives, people he/she knows and things he/she has. Can interact in 
a simple way provided the other person talks slowly and clearly and is prepared 
to help. 

 Can understand with ease virtually everything heard or read. Can summarize in 
formal ion from different spoken and written sources, reconstructing arguments 
and accounts in a coherent presentation. Can express him/herself 
spontaneously, very fluently and precisely, differentiating finer shades of 
meaning even in more complex situations. 
 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 


